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FOREWORD 
For many years, one of the most persistent 
problems brought before the State Department of 
Public Instruction has been that of classroom pro-
gramming. Of course, the problem has taken many 
forms and has been presented in numerous ways. 
Such questions as "How much time should we 
give to spelling in the second grade?" and "What 
is a good daily program for a rural school?" are 
typical of the variety of questions which our de-
partment receives. 
The development of excellent classroom pro-
grams is of extreme importance and should be a 
matter of deep concern to all schools. We need to 
recognize more clearly that the daily or weekly 
program is, in many respects, a reflection of a 
school's philosophy, its curriculum, and its plan 
of action. 
Because of my deep personal interest in pro-
viding helps for improving classroom programs 
throughout the state, I created a committee two 
years ago to make plans for bringing to other 
teachers some of the best resource ideas on pro-
gram planning that the committee could discover 
or develop. I wanted to be sure that they went far 
beyond an earlier bulletin of the State Depart-
ment that had been concerned only with the status 
of "time allotments." For, while it may be helpful 
to know the status quo related to the average time 
devoted to or recommended for the various curri-
culum areas, the adoption of such time allotments 
could be of little value in meeting the needs of 
local situations. In fact, to blindly apply such time 
allotments to local school systems might well 
prove harmful. 
Early in its deliberations the committee decided 
to prepare a handbook that would be of the most 
practical use for schools of the state. Such a hand-
book, they felt, should propose important guide-
posts for program planning, yet at the same time 
present a broad range of resource ideas which 
would provide opportunities for teacher choice 
in the light of the local situation. It seemed evi-
dent that the committee wanted the State De-
partment to serve as a source of helpful sugges-
tions with the responsibility for actual program 
making to reside with each local school system. 
The committee fully expects that classroom 
schedules throughout the state will reflect the 
buoyancy and "healthy personality" which re-
sults when individual initiative and decision team 
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up with wise counseling. In this instance, the 
local school represents the individual-the State 
Department, the counselor. 
Chapter I has been written to present the 
general point-of-view of the committee. In a 
sense, it reveals the frame-of-reference under 
which the committee worked. 
In Chapter II we find the core of the commit-
tee's report. Here, nine illustrative programs are 
presented and interpreted. These programs, with 
some slight modifications, are some that were in 
actual operation in Iowa classroms during the 
school year 1953-54. They have been selected as 
good ones of their type-but it will be noted that 
each one represents a different emphasis. In gen-
eral the committee is inclined to favor the pro-
grams which give a reasonable balance to all cur~ 
riculum areas and which provide for longer per-
iods. In studying these programs, teachers may 
find it advantageou,.s to choose ideas from several 
programs rather than to select any program in 
toto for local adoption. 
Chapter III, as its title suggests, presents help- · 
ful guides for local program making. Teachers 
will do well to see if their own classroom pro-
grams meet the criteria of good scheduling as 
explained here. 
In Chapter IV the co~mittee has suggested 
ways in which teachers may most effectively go 
about the job of program planning. Helpful tech-
niques are suggested. Emphasis is placed upon 
the cooperative nature of program planning-the 
need for tapping a number of local resources if 
the final program is to be best suited to the chil-
dren's needs and if it is to have full community 
support. 
A summary of the State Department's beliefs 
is presented in Chapter V. Here is found a 
gleaning of important ideas which thread through 
the handbook. The State Department has chosen 
these as ones which it considers as basic beliefs 
undergirding the making of classroom programs. 
The Bibliography presents a highly selected 
list of professional books and curriculum guides 
which contribute practical an(il or unique helps 
in program planning. A careful study of the an-
notations will reveal the particular contribution 
of each publication. It will also be noted from 
the annotations that many of the items in the 
bibliography reinforce the ideas which are de-
veloped in this handbook. 
The State Department of Public Instruction 
gratefully acknowledges the help of many people 
in the development of this handbook. It especially 
appreciates the many hours of personal time 
given so freely by members of the production 
committee. Without the willingness of local ad-
ministrators to release members of the faculty for 
committee meetings, the development of this pub-
lication would have been impossible. The many 
teachers who offered suggestions to individ~;al 
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committee members and proofread certain parts 
of the manuscript have indeed placed the mark 
of their professional experience and judgment 
upon this publication. 
The success of any endeavor such as this, how-
ever, can never be measured in terms of the tang-
ible product itself. While this handbook repre-
sents some of the best thinking and practices in 
the classrooms of the state, its real test will be 
found in the use that is made of it. Its final con-
tribution can be measured only in terms of the 
way it affects the lives of the children whose 
cause this handbook is meant to serve. 
Jessie M. Parker, State Superintendent 
of Public Instruction (1938-1954) 
CHAPTER I 
POINT OF VIEW 
Importance of Good Classroom Programs 
Each year, over twenty-five million boys and 
girls spend six hours each week day in the ele-
mentary classrooms of America. More than one-
half million of these children are in Iowa schools. 
Is their time well spent? In large measure, the 
answer depends on how well teachers are able 
to plan with them for a good school day. It is the 
purpose of this publication to offer suggestions which 
will help Iowa teachers plan more effective and 
worthwhile daily programs. 
Adaptation or Regimentation 
There are no two schools in Iowa which are just 
alike. Nor are there two pupils who are identical. 
Miss Brooks, a fourth grade teacher in a large 
Iowa city, does not teach in exactly the same way 
as Mrs. Jones, a fourth grade teacher in a small 
town. Yet both of them are rated by their super-
intendent, associates, parents, and pupils as "ex-
cellent" teachers. 
Certainly no one would suggest that all 
teachers must dress alike or all drive the same 
model car! What does this mean ? Just this. We 
want no unreasonable regimentation in our Iowa 
schools! The committee which has worked on this 
bulletin clearly recognizes that a teacher needs 
to adjust her planning to the particular children 
she teaches and develop a program that is con-
sistent with the pupils' needs and that teacher's 
experience. There is no one method or procedure 
that will yield the same results for each teacher. 
However, the committee recognizes and wishes 
to emphasize the value of systematic routine. For 
reasonable routine is an econom y of time measure. 
It saves time and energy for both teacher and 
pupils. It gives system to the day's work. It pro-
vides a kind of social discipline that develops in 
the pupils a respect for orderliness. It assures the 
doing of all the various aspects of our jobs and 
protects us from going off on distracting tangents. 
Systematic routine is clearly an aid to efficient 
classroom management. 
But there is a marked difference between dull, 
inflexible routine and that type of routine which, 
although orderly, can be molded to local situa-
tions and current needs. Someone has said, "God 
must love variety because he made all people 
different." In like fashion, it should be expected 
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that our daily programs should have variety. 
They should be determined largely by answer to 
the question, "What organization of the day's 
work will help these particular boys and girls 
learn best and profit most?" 
This handbook offers only suggestions, not pre-
scriptions for planning the classroom program. 
It offers "helps," not "law." It urges only that 
each teacher give thoughtful attention to the 
working out of a program that will most nearly 
make the school day a truly good one for each 
child in the room. 
The Cooperative Nature of Program 
Planning 
As all experienced teachers know, the building 
of a daily program is by no means a one-person 
job. True it is, the classroom teacher will need to 
have the wisdom and the will to make the final 
plan. But while she may be the main architect, 
the final structure, if it is to be sound and work-
able, will reflect the thoughts of many minds and 
be the result of many interrelated factors . 
As illustrative of the complexities as well as 
the cooperative nature of program planning, the 
following "somewhat exaggerated" incident is re-
lated. 
Once upon a time a beginning elementary 
school teacher started to plan her daily program. 
It was a pleasant fall evening and she blithely 
planned to produce a finished product before 
"Lindy Loves Me" came on the TV screen. A log 
of the events follows : 
7:30 Took out paper and pencil. 
7:32 Thought about content she would teach. 
Started outlining the schedule. 
8:00 Called the physical education teacher to 
determine at what time her group might 
have the physical education class. Physical 
education teacher was out of town. 
8:02 "Lindy Loves Me" just 28 minutes away. 
Progress slow. H-m-m! What next? 
8:04 Remembered that the superintendent had 
stated that there would be an art teacher 
for her group this year. 
8:06 Called the art teacher and learned that she 
had not yet thought about programming. 
8:10 Got a drink. Wondered where the bicarbon-
ate of soda was kept. 
8:20 Suddenly recalled the principal's mention-
ing that Miss Smith, the music teacher, 
could teach her group on Mondays, Wed-
nesdays, and Fridays. 
8:22 Called Miss Smith, who stated that she 
could teach the class only in the mornings 
because of conflicts with the high school 
music program. "I'll have to check with the 
high school principal to find out for sure." 
8:30 Found soda and with some irritation sub-
stituted it for "Lindy Loves Me." 
8:40 Telephone rings. The superintendent is call-
ing to suggest that more time be allotted 
to teaching spelling. _ 
8:55 Recalls that Mrs. Smith wants more time 
devoted to the teaching of reading. Her 
Mary is having trouble reading Paradise 
Lost. 
9:00 Realizes that the "Lindy Loves Me" pro-
gram has just been completed but feels no 
remorse. She sighs and says, "Well, anyway 
I have done some thinking about my school 
daily program and now I know a little more 
about what planning needs to be done." 
Which all goes to prove that one person cannot 
plan a program. Program making must consider 
the needs, services, contributions and talents of 
a large group of individuals, and to do this, it is 
by its very nature a cooperative enterprise. 
But planning the daily program depends upon 
many more factors than the necessity of cooperat-
ing with other people, as explained above. For 
example, such a factor as alternating periods of 
quiet and more active work is important. Also 
to be considered are the recess schedule for the 
school, the various areas of learning that are to 
be taught, the range and depth of certain skills 
or knowledges that are presented, and the mental 
and physical level of boys and girls in the class. 
These and other factors are discussed more fully 
in Chapter III. 
Program Making and Public Relations 
Teachers and administrators have a responsi-
bility for keeping the public abreast of the educa-
tional program of the school. If parents and com-
munity members are convinced that the school 
staff is trying to provide the best possible educa-
tion for their boys and girls, they are likely to 
give strong support to changes and innovations. 
Their support is doubly assured when their advice 
has been sought as evidence of need for program 
changes. 
Few communities in Iowa would, and none 
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should, accept radical changes that are based on 
fad or fancy. They will, however, accept changes 
which are based on evidence secured from re-
search and experience. 
Parents can play a useful part in planning the 
daily program. Frequently they recognize needs 
that have not been thought of by the teacher. In 
a number of instances their judgment may sug-
gest points of emphasis. When a program is de-
veloped in which parents have had an opportun-
ity to express their views, it is more likely to be 
understood and accepted by the community. 
Some schools in Iowa are moving in the desir-
able direction of inviting parents and community 
members to state their ideas concerning educa-
tional policies and practices. When the people feel 
that school administrators and the teachers of 
their children will listen to their suggestions and 
give them thoughtful consideration, a good public 
relations program probably exists. 
An increasing number of Iowa teachers are in-
viting parents to visit their rooms to see the type 
of program in which their children participate. 
Usually these meetings are held in the evening 
and the children and teacher demonstrate various 
parts of the day's work while the parents ob-
serve. Follow-up discussions provide a valuable , 
interchange of ideas. 
One especially popular demonstration has been 
"the directed reading activity." The teacher talks 
to the parents concerning methods of teaching 
reading after one of these demonstrations. Thus 
the parents develop insight into the "inner work-
ings" of the daily schedule. They especially want 
to know that the 3 R's are not being neglected. 
Some teachers have several of these Parents 
Nights each year and are able to give the parents 
considerable insight into the educational program 
of the school. Parents are willing and eager to 
learn what the school is doing for their children. 
Teachers are cautioned to have these meetings 
well organized, to respect parents' opinions, and 
to limit meetings to about two hours. 
Any teacher and her classroom parents might 
well have for their slogan : "We will work to-
gether as a team to do those reasonable things 
that will help our boys and girls receive the best 
possible well-rounded education." 
In Summary 
The suggestions on planning a daily program 
which are offered herein represent the thinking 
of many successful Iowa teachers. The committee 
has earnestly endeavored to seek the advice of 
teachers and administrators representing many 
types of positions, and to discover their practices. 
This has resulted in a handbook which is based 
upon successful current practices. 
This handbook does not attempt to "prescribe" 
or "dictate"; rather it offers to help teachers with 
one of the most important jobs that confronts 
them. No two teachers will use or profit from it in 
exactly the same way . Differences in teacher per-
sonalities are precious and need to be preserved. 
Consequently, this handbook is designed to help 
teachers plan a daily program that is consistent 
with their personalities; that fits their particular 
group of children; and that is in agreement with 
the conditions und~r which they work. 
The necessity of cooperation in planning a daily 
program is recognized. All teachers need to "give 
and take" in this staff responsibility in order to 
make a daily program that is effective for the 
largest number of children. Administrators, class-
room teachers, supervisors, and special area 
teachers need to work together to plan a program 
that is reasonable, effective, and functional. Be-
sides cooperation, there are factors such as length 
of the school day, variety of educational exper-
iences offered, and the physical and mental char-
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acteristics of the children which will determine 
the daily program. 
Changes in daily programs that are radical in 
nature will probably be resented by the patrons 
of the school. No parent group would endorse 
"fads" in education but all parent groups will 
lend their assistance to changes which they are 
convinced will benefit the children. The staff 
must keep the public informed of the need for 
constructive changes and must be able to show 
that such program changes are sound and based 
on evidence secured from research and exper-
ience. Parental advice in planning a daily pro-
gram will help that program to be accepted and 
understood by the community. Teachers should 
give parent opinion the respect it deserves, for 
oftentimes it makes a genuine contribution to 
improved programming. 
In the final analysis, mere changes in a daily pro-
gram do not guarantee that it will be improved. 
What teachers and pupils do during the school 
day determines the learning that will take place-
not the time allotted to the various areas per se. 
The committee believes that this handbook will 
help a teacher plan the school day so that it will 
be more worthwhile and important for each pupil 
in her room. 
CHAPTER II 
SOME PROGRAM PATTERNS 
The construction of a program of school activi-
ties at any grade level requires the making of 
many decisions and the consideration of many 
complex problems. Teachers and administrators 
frequently refer to the State Department of Pub-
lic Instruction questions about programming on 
which a decision is needed. 
How much time is to be allotted to reading in 
the fifth grade? At what grade level should in-
struction in writing be discontinued? What is the 
best time of day to have arithmetic in the third 
grade? Will you send us a recommended program 
for second grade? These are representative of the 
questions which are asked .. 
The State Department of Public Instruction 
committee responsible for the preparation of this 
handbook studied the above and similar requests 
as clues to the type of information which would 
be of most value for inclusion in this handbook. 
Part of the information which the committee feels 
is of value to those concerned with program mak-
ing is presented in this chapter in the form of 
"Illustrative Programs" and a "Chart of Preferred 
Time Allotments." 
The illustrative programs are used as a base 
for the discussion of some aspects of program 
making. Because of space limitations, only a few 
of the many types of programs used in the schools 
of Iowa are presented. The programs presented 
are, however, sufficient to illustrate the major 
problems encountered in planning a program of 
activities for most elementary schools. It should be 
noted that these are i.llustrative and not recommended 
programs. Each program is a reasonably accurate 
reproduction of one that was used in 1954. It 
should be remembered, however, that these pro-
grams have been designed for particular schools 
and based on administrative policies in effect in 
those schools. 
It should be noted also that the chart of pre-
ferred time allotments is not a recommended time 
allotment guide. It is, as indicated by its title, an 
average of the time preferred by a selected group 
of Iowa superintendents. 
Suggestions for Interpreting the Programs 
As was indicated in the preceding paragraphs, 
the illustrative programs are presented for the 
purpose of supplying a base for the presentation 
of some aspects of program making. There was 
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then no intention to present all types of ,programs. , 
Not even all the grades were represented. The 
nine programs included here were chosen because 
each presents some aspect or aspects of the prob-
lem not presented in the others. For example, 
Program 1 gives a large amo1,tnt of time to read-
ing, and schedules no time for social studies and 
science; Program 2 provides a "before school 
period" ; and Program 3 schedules a number of 
curricular areas only one, two, or three times a 
week. The presentation of such distinctly differ-
ent features of programs indicates not only that 
a variety of ways of scheduling or programming 
is possible, but also that the committee feels 
such variations are desirable. 
It should be recognized that these variations are 
due to differences in administrative and supervis-
ory practices, to tradition in the school systems 
represented, to differences in teacher philosophy 
and education, and to many other factors . The 
committee does not consider that discussion of 
such differences is within the province of this 
handbook. 
An important conclusion to be reached from 
the preceding remarks is the fact that the illus-
trative programs are placed in this handbook to 
facilitate study and not to present -ready-made 
programs for teachers or school systems to copy 
and follow . 
The programs as presented in this handbook 
may appear to be a little different from actual 
programs as used in classrooms. For example, the 
several divisions of the school day are numbered. 
This numbering is merely to facilitate reference 
and is not an essential part of the program. Other 
modifications of the programs were made to fit 
page space and other publication requirements. 
In interpreting the programs it will be noted 
that there is a strong emphasis (eight of the nine 
programs presented) on the subject-type curri-
culum, as compared with the core or common-
learnings type. That does not necessarily mean 
that the committee favors the subject curriculum. 
It is merely a reflection of the fact that most pro-
grams are based on the subject type of curri-
culum. 
The explanatory notes that follow some of the 
programs are an essential part of the program 
and should be studied carefully. An additional 
reason for submitting some programs with ex-
planatory notes is the belief on the part of the 
committee that this is a technique of program 
making that is helpful to teachers, administrators, 
supervisors, and school patrons. 
The committee recognized that the presentation 
of illustrated programs would tend to emphasize 
the rigidity or fixed nature of programs once they 
have been set down in print. This, obviously, is 
undesirable from the point of view of best in-
structional practices. Flexibility in programs is a 
principle which the committee highly recom-
mends but finds difficult to present in any illus-
trative programs. Special attention is called to 
Illustrative Program 4, which is an account of 
what happened in one third grade which followed 
a program that appears fixed but in actual prac-
tice permitted flexibility. 
ILLUSTRATIVE PROGRAM 1 
A FIRST GRADE PROGRAM EMPHASIZING 
READING (SECOND SEMESTER) 
':'1. Time: 8:45- 9:00 Beginning the Day 
The daily routine (roll call , announcements, 
etc.) , plans for the day, health inspection, and 
the like are engaged in. 
2. Time: 9:00- 9:20 Reading 
Assignments in the form of workbooks, di-
rected study excercises on the board, and the 
like are presented and explained to two of 
the three reading groups. Then the teacher 
works with the other group. 
3. Time: 9:20- 9:40 Health and Morning Milk 
4. Time: 9:40-10:20 Reading 
5. 
6. 
7. 
8. 
9. 
The groups that did independent work in 
Period 2 work with the teacher. 
Time: 10:20-10 :40 Directed Play and Recess 
Time: 10:40-11:00 Arithmetic 
Time: 11 :00-11 :15 Writing 
Time: 11:15-12:50 Lunch Period 
Time: 12:50- 1:00 Between Bells 
Taking off wraps and overshoes, using toilet 
rooms and fountain , talking with teacher, 
looking at library books ~ and the like. 
10. Time: 1:00- 1:15 Music 
11. Time: 1:15- 2:00 Reading (usually two 
groups) 
12. Time: 2:00- 2:20 Directed Play and Recess 
13. Time: 2:20- 2:45 Reading (usually one 
group) 
14. Time: 2:45- 3:30 Language, Literature, and 
Art 
'~ E ntries in a ll the programs are n u mbered to faci li tate· re fe r ence•. 
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Some Points to Note in Program 1 
The program presented is for one day only but 
the program for other days of the week is essen-
tially the same as this one. On those days when 
special supervisors of · art or music come to the 
room relatively more time is allotted to those 
special areas. 
In Item 14, it should be understood that many 
art activities grow out of or are related to liter-
ature. Language activities often are related to 
other curricular areas or to stories read and dram-
atized in literature period. 
Attention is called to the fact that in this 
sample program the instructional week consists 
of only 1500 minutes with 650 minutes of that 
time devoted to reading instruction alone. Sched-
uled periods for social studies, spelling, or science, 
are not included. 
ILLUSTRATIVE PROGRAM 2 
A SECOND GRADE PROGRAM 
EMPHASIZING IMMEDIATE PUPIL NEEDS 
1. Time : 8:30- 9:00 Arrival of Children in the 
Room 
As children enter, they are greeted (recog-
nized). A special effort is made to put at ease 
any who are upset, to encourage others, and 
to share joys and troubles. Pupils visit with 
pupils and with teacher. This is a period prior 
to the ringing of the tardy bell. 
2. Time : 9:00- 9:30 Sharing and Planning 
3. 
Pupils share experiences, telling about in-
teresting happenings, show things (toy, gad-
get, etc.) , and report events of interest. The 
latter part of this period is used to plan the 
day's work. This planning of the day's work 
includes the work in the regular subject fields 
as well as any special work. 
Time : 9:30-10 :20 Reading 
In general, the pupils are grouped in read-
ing according to ability. While the teacher 
works with one group, the pupils in the other 
groups have been assigned individual work 
involving reading. When children are con-
cerned with reading for general interest or 
appreciation, there may be only one group or 
several groups but the grouping will not neces-
sarily be the same as for the regular work-type 
reading. . 
4. Time: 10:20-10 :30 Rest and Lavatory 
Pupils go to bathroom, wash hands, get a 
...... 
>l'>-
1. 
2. 
3. 
4. 
5. 
- 6-. 
- 7-. 
- 8-. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
8 :50- 9:00 
9:00- 9:10 
9: 10-10:10 
10:10-10:30 
10:30-10:50 
10:50-11:00 
11 :00-11 :20 
11:20-12:00 
12:00-12:50 
12:50- 1:00 
1:00- 1:40 
1:40- 2 :05 
2:05- 2:35 
2:35- 3 :10 
3:10- 3:30 
ILLUSTRATIVE PROGRAM 3 
A SECOND GRADE PROGRAM EMPHASIZING A WEEKLY PLAN 
Between Bells. Time for reading, for doing specific assignments, for examining and using material on tables, and the like. 
Continuation of above, plus check of attendance, salute to flag, announcements, special plans. 
Reading 
(60) 
Music 
(20) ---+ 
Physical Education 
(20) 
Milk, Rest & ~avatory 
... ~ 
(10) 
Spelling Word Study Spelling Word Study Spelling 
(20) (20) (20) (20) (20) 
Science Science Art Activity Period Art 
(40) (40) (40) (40) (40) 
Noon Hour I 
Between Bells. Similar to morning period except for flag salute. 
Social Studies 
(40) • 
Literature 
I 
Writing 
I 
Literature 
I 
Literature I Writing (25) (25) (25) (25) (25) 
Recess & Rest 
(30) 
Arithmetic Free Reading, Arithmetic Individual Aid Arithmetic 
(35) Library, (35) (35) (35) 
Sharing and News Audience Reading Writing Sharing and News Planning for Next 
(20) (55) (20) (20) week & Evaluation 
dr,ink, and are free to move · quietly about the 
rQom. 
5. Time: 10:30-11:00 Arithmetic 
Home and school situations are used to help 
pupils acquire number concepts. Experiment-
ation, comparison, and measurement are fre-
quently employed. 
6. Time: 11:00-12:00 Social Studies and Science 
Major activities in. social studies are con-
cerned with social living in school and a study 
of interdependence within the community. 
Science grows out of child's inherent curiosity 
about his surroundings. The work of this per-
iod is largely organized around learning units. 
7. Time: 12:00- 1:00 Noon Recess 
First few minutes of period are used to pre-
pare for lunch. On specified weeks the teacher 
acts as hostess during the lunch period. Chil-
dren also have a turn at being the host or 
hostess. 
8. Time: 1:00- 2:00 Language Arts and Li-
brary 
Part of the period is devoted to getting ac-
quainted with and enjoying books. Children 
share ideas about books and other topics and 
in so doing learn to organize and express 
thoughts. They find needs for recording ideas 
and thus learn to write. This writing in turn 
calls for spelling. The spelling work consists 
of words pupils will need to spell. 
9. Time: 2:00- 2:30 Physical Education and 
Lavatory 
Physical activities are engaged in under 
teacher supervision. The period provides a 
rich experience in getting along with others. 
10. Time: 2:30- 3:00 Poetry, Music, and Art 
Poetry is read to the children. This often 
leads to a desire on the part of the pupils to 
memorize some choice bits. Choral reading is 
sometimes engaged in. Pupils sing, pick out 
melodies on the piano, tumblers, and the like. 
These activities represent major types of 
musical experiences. They paint, draw, and 
illustrate. There is an art appreciation corner. 
11. Time: 3:00- 3:10 Housekeeping 
Children put away and arrange the furni-
ture and articles of instruction in the room. 
12. Time: 3:10- 3:30 "Talk Over" Time 
This period is devoted to a summary and 
evaluation of the day's work. The children's 
thinking on important learnings is clarified 
and checked. They note the important things 
learned during the day. This makes it much 
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more possible for them to inform parents 
about worthwhile achievements. 
13. Time: 3:30- 4:00 Teacher's Evaluation Per-
iod 
This is the time to take a few minutes to 
face the empty seats and think about the oc-
cupants of each. With notebook at hand, jot 
down the special problems that some of the 
children need to solve on the morrow. 
Some Points to Note in Program 2 
The brief descriptive statement following each 
entry on the program gives an impression of an 
informal cooperative type 'procedure in opera-
tion. Another point of special interest regarding 
this program is the fact that pupils are permitted 
to enter the room thirty minutes before system-
atic instruction time begins. This item calls atten-
tion to the dependence of programs on adminis-
trative policy. If administrative policy does not 
sanction pupil entrance to classrooms thirty min-
utes before instructional time, no such period as 
the first one on this program can be scheduled. 
The relationship between curriculum policy 
and the program is illustrated by items number 
5 and 8. A look at these items reveals that the 
instructional materials used in arithmetic and 
spelling are to grow out of the children's exper-
iences. 
Program 2 is · based on an instructional day of 
330 minutes, or 1650 minutes a week. While some 
slight variations in the program may occur on 
other days, the program remains essentially as 
presented. 
Some Points to Note in Program 3 
The between bells periods · on the program are 
those times between the bell which is the signal 
for pupils to go to their classroom and the tardy 
bell. In this second grade it is established policy 
that when a pupil enters the room, he finds some-
thing acceptable to do. To help those who have 
no plans, a "Things To Do" section on the board 
lists activities. Here is a representative list: (1) 
Read a Library Book (2) Sharpen Pencils (3) 
Paint at Easel (4) Do Worksheets on Free Period 
Table (5) Play Games at Game Table (If there 
is a vacant place at the table). 
The pupils in this class are grouped for reading. 
Each day one group has a free period in lieu of 
seatwork. They are then free to go to the game 
table or library table, to read, to draw, and so on 
as long as they do not disturb others. The word 
...... 
cr.. 
ILLUSTRATIVE PROGRAM 4 
A THIRD GRADE PROGRAM EMPHASIZING FLEXIBILITY 
(A specific plan for Friday, January 8, plus a list vf a few items from regular plans of other days, and ·.some variativns from the regular plan) 
Time Class Plan for Today Other Days Variations 
8:30 Ten-Minute Finish number worksheets. Explain Look at bulletin bvards . Write Read to children as they come in . 
1. Perivd a new social studies game. news. Finish assignments. Study Sharing time-as right after a holi-
spelling. Read library books. Sharp- day when all have things to show. 
en pencils. Play table games. 
8:40 Social Studies Discussion of readings. Read through Study of Pioneers all year. Problem Science was scheduled for a week 
questions to see if we have answer- raising, asking questions, reading during this period when we wanted 
ed all of them. or listening tv answer questions, a science unit tv be completed by a 
2. discussion, summarization, cvn- certain time. Two social studies per-
structive activities. iods were spent almvst entirely on 
.... 
cooking and preparing pioneer 
foods . 
---
9:35 Music Familiar songs, followed by intro- Singing, thevry, history, listening, Little change since this is taught by 
3. duction of a new one. Use bvoks. and rhythm work. a special teacher. 
9:55 Recess and Milk Sometimes scheduled at another 
4. time. 
10:15 Reading Entire group had discussion and Three groups in 3 different reading Reading in social studies bvoks. 
lesson on index. Page 153 in People series. Worksheets are used. Audi- Movie about svmething one group 
and Places (index lesson). Teacher ence reading by one group. All has read. Example: Film on Norway 
5. worked with individuals. Pupils work together on some word analy- for unit If I Were Going. This film 
read to her from new bovk as a sis, index, vr dictionary skills. also related to the science unit on 
means of informal testing. "Astronvmy." 
11:25 Arithmetic Page 103 in text. Ditto wvrksheet Use text for grade three, work with Occasionally exchange with another 
dealing with addition of dollars and actual objects and pictures in de- area like social studies so that we 
6. cents. veloping and proving processes. can have a long unbrvken period. 
Oral arithmetic. 
7. 11:45 Noon Hour 
I 
...... 
-;J 
8. 
9. 
10. 
11. 
12. 
13. 
ILLUSTRATIVE PROGRAM 4 (continued) 
12:45 Ten-Minute Finish reading work. Play games. Same as morning. See 8:30 period above. 
Period 
12:55 Student New officers take over. Discuss and Discuss problems in the rooms and 
Council act on playground problems. Ap- halls. Plan for special events. 
point room helpers. 
1:10 Physical Supervised play. Various games of "low" organiza- Short hikes along nature trail. 
Education tion. 
1:30 Science Read the questions we raised about The problem method (same as in An astronomy_ unit was added as an 
fire on Wednesday. Add any addi- social studies) is used. Units deal experiment in cooperation with an 
tional ones that arise. Children read with animals and plants, our bodies, educational study being made. 
to answer. Last point of plan was food, fire, magnets. 
not used because one child brought 
a book with information on subject. 
Teacher read part of it and discus-
sion followed. 
2:30 Interest Continue work on hobbies and Other activities sometimes are knit- At Christmas time most of the 
Activity activities brought from home. In- ting, bead work, arranging collec- group worked together on bulletin 
eluded today were stamps, textile tions. Children may tell about their boards and room decorations. Pion-
painting, weaving, soap carving, activity and show their results. eer activities are occasionally car-
spool knitting, embroidery, puppet ried on in this period. 
making and drawing. 
3:10 Dismissal 
--
Note: Since this plan was for one day only, not all curricular areas (e.g., spelling and literature) are included. Likewise 
some of the areas listed (e.g., Student Council and Interest Activity) do not occur on any other days of the week, and some 
other areas such as arithmetic and science may occur on only one or two days a week. 
! 
study period is essentially a reading period with 
emphasis on phonics and word building. The 
Tuesday 2:35-3:30 p.m. period is also essentially 
reading. 
The problem method of study is used in social 
studies and science. This method emphasizes chil-
dren's questions and the use of many sources, 
especially books and resource people. It also 
stresses such activities as reporting, preparing 
records, writing notes, summaries, and letters 
(such as invitations to visit and requests for per-
mission to interview) . Thus, many opportunities 
for reading work and language experiences a¥ 
afforded the children. Other language experiences 
are an integral part of the sharing periods, the 
planning periods, and the library period. No form-
al work in language is scheduled, although the 
writing period often deals directly with system-
atic work in composition form and other types of 
language work. 
The spelling period, being less than that usually 
allotted to spelling, is devoted entirely to the 
spelling words in the spelling list (no time is 
given to writing stories or telling stories using 
the words) . It is recognized that other areas 
of the program, especially reading and word 
study, contribute to learning in spelling, and 
therefore the time given to systematic study of 
spelling words is rigidly limited. Thus, time is 
saved for use in other areas of the program. 
A relatively large amount of time is given to 
social studies because the social studies program, 
as indicated above, is the base of the language 
program and provides many opportunities for 
reading in functional situations. 
This program (especially time limits) is not 
followed when special plans or events indicate 
that time can be more profitably spent. For ex-
ample, on a day when the children went on an 
excursion during social studies, the literature, 
recess and arithmetic periods were omitted. The 
sharing and news period that day was used in dis-
cussing and recording the observations made 
during the excursion. 
ILLUSTRATIVE PROGRAM 5 
A FIRST AND SECOND GRADE 
CLASS EMPHASIZING COMBINATION 
OF CLASSES 
1. Time: 9:00-9:15 Planning Work That Needs 
To Be Done 
Plans for the whole group for the day and 
for individual pupils were made. The latter 
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is especially important in preparation for a 
choice of time period. 
This planning period occurs each day unless 
special events such as an educational radio 
program, a fire drill or an assembly program 
occur at the time. 
2. Time: 9:15- 9:30 Science-Health 
Weather conditions are observed and the 
proper entries (e.g., a. Day-it is cold. b . Sky 
-it is overcast. c. Wind direction-N.W. d. 
Temperature-23 °) made in the Weather 
Chart. The effect of weather conditions on 
human activity is noted. 
While science (weather unit) is scheduled 
daily, other factors such as weather predic-
tions and experiments with thermometers are 
included. 
3. Time: 9:30-10:30 Reading 
There are three groups, two first-grade and 
one second-grade group. Each group reads a 
section in the basic textbook. While one group 
reads the other two groups will have either 
a worksheet or a choice of activities. 
This period is the same each day with the 
exception that on some days the second-grade 
group may use their seatwork period to work 
on spelling. 
4. Time: 10:30-10:45 Playtime 
Games are played either on the playground 
or in the gymnasium. The weather determines 
the place. 
5. Time: 10:45-11:05 Radio Program, Art for 
Everyone 
This program is for only one day. On other 
days language activities or arithmetic are 
scheduled at this time. 
6. Time: 11:05-11:40 Arithmetic 
The first graders deal with analysis of 
groups, for example "six." The second graders 
work on the easy addition and subtraction 
combinations. 
7. Time: 11:40-11:50 Story 
8. Time : 11 :50- 1:00 Lunch 
9. Time: 1:00- 1:20 Music 
The music period began with the singing 
of familiar songs. During the latter part of 
this singing, individual help was given on tone 
matching. A new song was introduced. 
On other days simple instruments are play-
ed by children as accompaniment for review 
songs, records are played, and often the final 
song is a familiar favorite. 
10. Time: 1:20- 1:30 Art Activity 
A simple illustrative sketch, for example, a 
._. 
co 
-</-
" 
~ 
ILLUSTRATIVE PROGRAM 6 
A RURAL SCHOOL PROGRAM FOR ALL GRADES EMPHASIZING WORK ASSIGNMENTS 
Time Monday Tuesday Wednesday Thursday Friday 
9:00- 9:15 Story Music Story Music Story 
Reading-Lower Reading- Upper Reading-Lower Reading-Upper Reading-Lower 
9:15-10:00 grades Grades Grades Grades Grades 
*(Upper grades - (Lower grades- (Upper grades- (Lower grades- (Upper grades-
assignment) assignment) assignment) assignment) assignment) 
10:00-10 :30 Spelling Handwriting Spelling Handwriting Spelling 
Upper Grades Manuscript Upper Grades Cursive Upper Grades 
10:30-10:45 Recess Recess Recess Recess Recess 
Social Studies Social Studies Social Studies Social Studies 
10:45-12:00 Upper Grades Lower Grades Upper Grades Lower Grades Art 
(Lower Grades- (Upper Grades- (Lower Grades- (Upper Grades-
assignment) assignment) assignment) assignment) 
12:00- 1:00 I Lunch and Supervised Play 
1:00- 2:00 Arithmetic Science & Health Arithmetic Science & Health Arithmetic 
Ind. Help in Ind. Help in 
2:00- 2:30 Music Arithmetic Free Reading Reading Room Council 
2:30- 2:45 Physical Educ. Physical Educ. Physical Educ. Physical Educ. Physical Educ. 
2:45- 3:10 Language Language Language Language Langauge 
Spelling Spelling Spelling 
3:10- 3:30 Lower Grades Free Reading Lower Grades Club Activities Lower Grades 
3 :30- 4:00 Literature Literature Literature Literature Current Events 
-- - - - ------- - -
* When the teacher meets with one group of pupils, the first part of that period is spent in g1vmg directions to the pupils who are not meeting 
as a class. In many instances, the specific assignments will be work-type reading. At the 9:15 period on Monday, for instance, the upper grades 
(4-8), of this particular rural ·.school, do assigned work while the lower grades (1-3) are having their reading lesson . They may on occasions do 
free-choice work such as recreational reading or art activities. 
In the schedule above, this pattern of directed activities and work assignments is followed generally throughout the day even though the schedule 
itself does not indicate assignments for the afternoon sessions. For instance, in the arithmetic periods much of the work will be individualized with 
the children proceeding at their ow n rate. Frequently, however, small groups which have made similar progress will meet with the teacher for the 
pr~sentation of new processes and for needed explanations of the already studied processes. Throughout the afternoon the t eacher capitalizes on 
the principle of grouping and seeing to it that children who are not working directly with her are engaged in carrying out purposeful, clearly-
understood assignments. In some of the classes, as in music, the children will usually meet as a total group. 
sketch for the Skaters Waltz, is planned and 
executed. Other subjects are familiar char-
acters and scenes from well-known literature 
selections. 
11. Time: 1:30- 2:30 Reading Activities 
The same grouping as for morning reading. 
Concerned with extending skills and abilities 
outlined in Basic Guidebooks. Some oral read-
ing in small groups. 
This period is essentially the same each day. 
12. Time: 2:30- 2:45 Playtime 
If weather is good there is outdoor play; 
otherwise games are played in the classroo : 
13. Time: 2:45- 3:15 Social Studies 
Wool cloth examined and individual fibers 
viewed under magnifying glass. Steps in pro-
cess of making Pelle's new suit discussed 
(s}fearing sheep, washing and carding the 
wool, etc). 
Time is given daily to this clothing unit. 
14. Time: 3:15- 3:30 Rhythmic Activities 
Records played as pupils give creative re-
sponses in expressive body movement. The 
story of music (the record) is told and dram-
atized. 
On other days pupils engage in rhythm 
band activities, dramatizations of scenes from 
children's music and related activities. 
15. Time: 3:30- 3:40 Evaluation Period 
Attention is called to the fact that in this 
combination room pupils of both grades work 
as a unit most of the time. Only in reading, 
arithmetic, and spelling are there specific dif-
ferentiated assignments. It is to be recognized, 
of course, that in many of the various curri-
cular areas, where the two classes are com-
bined, the higher grade pupils work at more 
advanced phases of the subject. 
Some Points to Note in Program 6 
1. It is recommended that the kindergarten pupils 
be kept only a half day. However, when that 
does not seem feasible, there should be a long 
rest period after lunch. By this we mean an 
hour to an hour and a half on cots or rugs. In 
good weather, the kindergarten goes outside to 
play from 11:30-12:00 A.M., and from 3:30-4:00 
P.M. They play where the teacher can observe 
them from a window, or under the supervision 
of one of the older pupils. 
2. Combined classes are encouraged, as indicated 
in the program. Many other opportunities for 
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combining groups or the whole school will 
present themselves to the alert teacher. 
3. While there is only one scheduled art period, 
pupils are encouraged to perform other cre-
ative art experiences in connection with the 
various subjects (Illustrating a poem, or story; 
making a picture in connection with social 
studies, language, or science, etc.) 
4. All pupils are encouraged to do wide reading 
both for informational and recreational pur-
poses. It is necessary to supplement the school 
library by making use of the library in the 
office of the county superintendent, or public 
library. 
5. The rural school program can be adapted 
easily to meet the varying needs of the pupils. 
For example, a fifth grade pupil may read with 
the second grade if his reading achievement 
is about at this level. 
6. When classes such as arithmetic are scheduled 
three times a week, there is no reason why 
those classes should not be held three con-
secutive days a week if the teacher finds that 
the children learn better in that situation. The 
teacher is the person who will have to decide 
which procedure works best with her group. 
7. Attention is called to the fact that the teacher 
schedules, where possible, one curricular area 
for all grades at the same time. 
ILLUSTRATIVE PROGRAM 7 
A FIFTH GRADE PROGRAM EMPHASIZING 
A "CORE UNIT" 
Schedule 
9:00-10:30 Core Unit 
10:30-10:50 Recess 
10:50-12:00 Core Unit 
1:00- 1:20 Spelling 
1:20- 2:10 Science 
2:10- 2:40 P .E. 
2:40- 3:30 Arithmetic 
Room Council, Friday 
1:00-1:30 
Library, Friday, 1:30-
2:10 
Initial Work on the Unit 
The core unit of study, "The Manufacturing 
Northeast States," had been introduced a week 
before by using a bulletin board display. This 
display consisted of a map of the U. S. surrounded 
by pictures of manufacturing plants and products 
indicating location in the small northeastern part 
of the nation. A discussion of the display by the 
class had raised many pupil questions concerning 
living in this section of the country. The questions 
included: 
(1) Why are there so many more factories 
there than in other parts of the nation? 
(2) What do these factories produce and where 
do they get their raw materials? 
(3) Do they have farms there? What do they 
raise? 
(4) Did the early settlers in this area live by 
manufacturing? 
(5) What was early life in this region like? 
The formation and organization of these and 
similar questions had taken two days. The next 
three had been spent in intensive map work and 
reference reading to discover the geographical 
factors accounting for the reliance upon industry 
for the source of wealth of the Northeast. This 
was preceded by a review lesson on reading 
several types of maps. Early in the week the 
teacher had introduced several leisure-time read-
ing books about pioneer life by reading the first 
chapter or a small excerpt from them aloud. With 
this geographical information as a background, the 
pupils expressed a desire to turn to the study of 
life of the early settler~ of . the region. 
9:00-10:30 Core Unit 
The teacher opened the period by reviewing 
briefly what they had found to be true of life in 
the Northeast today. Then she asked if the pupils 
thought early life was much different from this. 
The pupils gave several reasons, such as lack of 
power and transportation facilities , for believing 
life then to b~ much different. Several pupils read 
aloud from the books they had been reading to 
show that small-scale manufacturing such as 
spinning, weaving, and candlemaking was done 
in the homes and that a living was earned by 
fishing, fur trading, shipbuilding, and farming. 
The recreational activities of the times were also 
mentioned. It was particularly emphasized that 
almost everything used then was made by hand. 
This was contrasted with today's machine-manu-
facturing methods. 
Several pupils said that they had found in their 
reading exactly how many of these items were 
made. The last half hour of the period was spent 
in checking material and preparing it to be read 
to the class. Some of the topics to be presented 
were: candlemaking, soapmaking, papermaking, 
spinning and weaving, and preserving food. Other 
children volunteered to find information about 
the relations of colonists with the Indians, famous 
men of this early time, the Pilgrims and the Pur-
itans, songs about pioneers, and poems written 
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about early places, events, or people of the North-
east. The teacher helped the children select and 
interpret material when necessary. 
10:30-10:50 
10:50-12:00 
Recess 
Core Unit 
Each of three pupils gave a ten-minute report 
about how the early settlers of the Northeast 
made things to use in the home. The reports 
covered the making of soap, candles, and paper. 
They outlined the materials used ahd the neces-
sary processes. The teacher suggested that the 
class might choose one of the processes and do 
it as a class activity for the unit. Soapmaking was 
the choice. The pupil who had reported to the 
class before reviewed what materials were need-
ed and arrangements to procure these were made. 
The steps to be followed were recorded on the 
blackboard for future reference. 
The teacher then said: "We have talked a little 
about both early life in the Northeast and life 
there today. We have seen that there are many 
differences between the two. Could we show these 
contrasts or differences by means of pictures just 
as well as we can tell about them?" The pupils 
thought they could. The class was divided into 
several groups, each group to portray by 
drawings the old and new life. It was also plan-
ned to write a brief description below each set 
of pictures. The last 25 minutes of the period were 
devoted to planning and constructing these pic-
tures. 
1:00-1:20 Spelling 
The new words for the week were dictated by 
the teacher and written by the pupils. The words 
were checked by the pupils as the teacher read 
the correct spellings. Each pupil studied the words 
he had missed. 
1:20-2:10 Science 
The group had been studying a unit on simple 
chemistry. ·Today's topic was, "Elements, Com-
pounds, and Mixtures." The teacher began the 
lesson by putting on the board a familiar chemical 
formula, H20 , and asking the pupils if they knew 
what it meant. Some did. Other symbols, such 
as 0, C, H, and Ca, were discussed. The pupils 
were asked if these elements could be put to-
gether. it was brought out that they could and 
that the first formula, H 20, was really a combina-
tion of two elements, or a compound. The pupils 
. were asked if the elements, if made into a com-
pound, could be separated again. They didn't 
know. Three experiments were done to illustrate 
the separation of elements from compounds: the 
gases of oxygen, hydrogen, and carbon dioxide 
were liberated from compounds. The properties 
of gases were discussed. 
2:10-2:40 Physical Education 
The class was divided into two squads and play-
ed a lead-up game to softball. This game had been 
introduced and learned a few weeks ago, so the 
period was essentially one of review. 
2:40-3:30 Arithmetic 
The class had reached the end of a unit on frac-
tions. A teacher-made test was administered. It 
included work with adding and subtracting frac-
tions, interpreting diagrams, and written prob-
lems. All pupils were finished in one-half hour. 
The test was checked and the areas in which the 
class as a whole did poorly were noted. Individual 
pupils recorded which types of problems they 
had done incorrectly and made provisions for 
practice in those areas. 
Core Unit: 
Science: 
Arithmetic: 
Spelling: 
P. E.: 
Other Days 
Finish the reports on famous men, 
amusements, etc. Sing some of the 
songs about early days. Carry 
through the soap-making activity. 
Trace the history of the Northeast 
from pioneering days to the pres-
ent. Study more thoroughly the 
industry and geography of the sec-
tion. Finish pictures. 
Library period 'comes at this time 
on Friday. 
A new topic, division with three-
figure divisors, is to be introduced 
through situations taken from the 
core area. 
On Friday, room council is held at 
this time. 
Learn and dance some of the pion-
eer dances as the work in the core 
unit progresses. 
Contrasts Between Programs 8 and 9 
As indicated by the titles, Programs 8 and 9 
illustrate short and long periods, respectively. 
The curricular areas affected are music (two 40-
minute periods versus four 20-minute periods), 
arithmetic (three 60-minute versus five 35-min-
ute periods), physical education (two 45-minute 
versus three 30-minute periods), science and 
health (two 40-minute versus three 30-minute 
periods), language (two 55-minute and a 25-min-
ute versus five 25-minute periods), handwriting 
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(two 25-minute versus five 10-minute periods), 
and spelling (three 25-minute versus five 15-min-
ute periods). 
A Narrative Account of One Monday in a 
Class Using Program 9 
8:50-9:00 Between Bells 
As pupils entered building and put wraps and 
lunch boxes in locker halls, there was quiet 
intervisitation. Upon entering the room, some 
visited briefly with the teacher, then they and 
the others glanced at the Things To Do section 
on the board and began to do one of the several 
things listed there. 
9:00-9:10 Starting Period 
After roll was checked by a student and ab-
sence report form posted outside the door, the 
pledge to the flag was given. Plans for the day 
and announcements were considered. 
9:10-10:00 Reading 
Group I: The story concerned the capture of 
an alligator by a boy in South Caro-
lina. Southern swamp lands and the 
animals there were discussed. New 
words were introduced and silent 
re'l.ding directed toward seeing if the 
boy got his alligator. 
Group II: The story was the first of two about 
lighthouses. New words were care-
fully introduced, using phonetic an-
alysis when needed. Questions such 
as the following were to guide the 
silent reading and discussion: What 
is the purpose of lighthouses? How 
are they constructed? How do they 
warn ships? 
10:00-10:40 Music 
After the class had sung two familiar songs, 
the teacher presented a new song. The second 
time she sang it the pupils watched the music 
and discovered a new rhythm pattern, a dotted 
quarter note followed by an eighth. The pattern 
was stepped out by two pupils. Then the song 
was sung. A song from last week was reviewed. 
A listening activity closed the period. 
10:40-11:00 Recess 
11:00-12:00 Arithmetic 
Practice exercises in two-place multipliers 
without zero were provided. This type of exer-
cise had been given before, so it was a review. 
Written problems were put on the board for 
those who finished early. Children placed their 
completed exercises on the board; the exercises 
['-:> 
w 
1. 
2. 
----
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
.... :;. 
8:50- 9:00 
9:00- 9:10 
9:10-10:00 
10:00-10:20 
10:20-10:30 
10:30-11 :05 
11:05-11:35 
11:35-11:50 
11:50-12:00 
12:00-12:50 
12:50- 1:00 
1:00- 1:25 
1:25- 2:10 
2:10- 2:20 
2:20- 2:50 
2:50- 3:15 
3:15- 3:30 
~ 
ILLUSTRATIVE PROGRAM 8 
A FOURTH GRADE WEEKLY PROGRAM WITH EMPHASIS ON MANY SHORT PERIODS 
Monday Tuesday Wednesday Thursday Friday 
Between Bells 
Starting P eriod 
Reading 
Music Room Council 
Recess 
Ar ithmetic 
Physical Art Physical Ar t Physical 
Education Education Education 
Spelling 
Handwr iting 
Lunch Hour 
Starting Period 
Language 
Social Studies 
Recess 
Science-Health Library Science-Health Individual Aid Science-Health 
Liter ature Activity Period Literature Activity Period Literature 
Individual Aid 
-
t>:) 
~ 
ILLUSTRATIVE PROGRAM 9 
A FOURTH GRADE WEEKLY PROGRAM WITH EMPHASIS ON LONGER PERIODS 
Monday 
1. 8:50- 9:00 I Between Bells 
2. 9:00- 9:10 I Starting Period 
3. 9:10-10:00 
Reading 
4. 10:00-10:40 Music 
5. 10:40-11:00 Recess 
- ·-----
6. 11:00-12:00 Arithmetic 
7. I 12:00-12 :50 I Lunch Hour 
8. I 12:50- 1:00 I Starting P eriod 
9. 1:00- 2:20 
10. 2 :20- 3:05 
Spelling 
(25) 
Language 
(55) 
Social Studies 
Tuesda.y 
Science & Health 
Activity Period 
Art 
(35) 
Physical 
Education 
(45) 
11 . 3:05- 3:30 Litexature Language 
I 
~.........,__ 
Wednesday 
Music 
Arithmetic 
Spelling 
(25) 
Language 
(55) 
Handwriting 
Thursday 
Library 
,_, 
Literature 
(45) 
Individual Aid (15) 
Art 
(35) 
Physical 
Education 
(45) 
Individual Aid 
- ;......., ~-
Friday 
Science & H ealth 
Arithmetic 
Spe lling 
(25) 
Room Council 
(30) 
Individual Aid 
(25) 
Handwriting 
l 
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were then discussed by the class and the papers 
were checked. It was noted that most of the 
pupils who finished early also did the most ac-
curate work. They were asked how they finish-
ed so quickly. The answer was that they "knew" 
the multiplication facts . The pupils discussed 
the ways of memorizing the basic facts by work-
ing on them in their spare time. 
12:00-12:50 Lunch Hour 
12:50- 1 :00 Starting Period 
Similar to morning period except that salute 
to the flag was omitted. 
1:00-1:25 Spelling 
Pupils were tested on the new words for the 
week. The incorrect words were then checked 
and studied. 
1:25-2:20 Language 
The topic was "Sharing a Book with the 
Class," preparation for reports to be given in 
literature class Thursday. The pupils developed 
by class discussion a list of rules for good oral 
book reports. These were left on the blackboard 
to be transferred to a bulletin board for use on 
Thursday. 
2:20-3 :05 Social Studies 
The unit of study about hot, dry lands had 
been begun a few days before. The pupils had 
raised problems they wished to find information 
about and had suggested reading in books, look-
ing at maps, inviting a speaker, and seeing a 
film as ways of finding answers. A committee 
of pupils and the teacher had previewed the 
film yesterday and had noticed its important 
points. The committee drew these to the atten-
tion of the class and the film was shown. The 
discussion afterwards was directed to the list 
of questions, noting which had been answered 
by the film. A wall map was used to locate the 
hot, dry lands in Africa. 
3:05-3:30 Literature 
The pupils spent their time orgamzmg their 
book reviews. Some had chosen books they had 
read sometime previously in free reading period 
and were reviewing for content. Others were 
finishing reading their current books or prepar-
ing very short outlines to be used, but not read 
from, during their reports. The pupils worked 
independently as the teacher assisted those 
needing help. · 
IMPORTANT ISSUES IN PROGRAM 
MAKING 
Study of the illustrative programs in the pre-
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ceding section will lead to identification of im-
portant issues in program making. 
Seven questions which might arise from an ex-
amination of the programs are listed. The com-
mittee's answer to each question is provided. 
1. Should the program be organized on a daily 
or a weekly basis? The weekly program makes 
possible larger blocks of time on any given day 
and permits the easy scheduling of activities 
which do not require attention daily. The daily 
program is more conducive to the establishment 
of school routine and requires less effort on the 
part of the teacher. It makes for short periods. It 
is the opinion of the committee that the program 
organized on a weekly basis is superior. , 
2. Should the program list specific subject .freas 
such as spelling, composition, writing, anVeading 
~r use such broad terms as the "lang j(ge arts?" 
Unless the subject areas are trul fused there 
is no point in using the broad eading. If, for 
example, the separate subjects of spelling and 
writing are listed, then the t frm "language arts" 
serves no useful purpose. On the other hand if 
history, geography, and civics are fused and called 
"social studies," the broad term is useful. 
3. Should the program be set up to promote 
integration of subjects? The program must follow 
the curriculum on this point. If the curriculum 
is one where solution of problems necessitates, 
integration, then the integration will be both 
natural and desirable. Any other integration than 
that required by the nature of the problems to be 
solved will most likely be detrimental. 
4. Are the time allotments for the curricular 
areas identified in the program to be caref~lly 
observed? Over a long period of time, the time 
allotments listed on the program are to be ob-
served. However, as has been noted (see illus-
trative program 4), when a good reason for doing 
so arises, the time for any area may be marked-
ly lengthened for a day or several days. The sub-
jects whose time allotments are shortened 
through such situations as those referred to may 
at a later date receive extra time. 
5. In constructing a program is it important to 
strive for several large blocks of time for each 
curricular area? The answer to this question is 
markedly dependent upon the curricular area 
under consideration. For example, five twenty-
minute periods for music would probably be more 
effective than two fifty-minute periods. On the 
other hand, two fifty-minute science or social 
studies periods would undoubtedly be more ef-
fective· than five twenty-minute periods. For high-
level instruction in such areas as social studies, 
science, written composition, art, and arithmetic 
longer periods rather than short periods are pre-
ferred . 
6. Is it important to have a subject appear at 
the same time of day each time it is listed in the 
program? The listing of an important subject at 
the same hour each time it appears on the weekly 
program may make for establishment of routine, 
which in turn makes for a feeling of security on 
the part of a pupil. There are, however, many 
excellent programs where the time of appearance 
of subjects in the programs varies and no notice_:-
able bad effects attributable to the practice have 
been identified. 
7. Is there a best time of day for certain sub-
jects? There is no best time of day to present any 
subject. In Iowa most primary-grade teachers, 
especially first grade teachers, prefer to begin the 
day with reading. In the upper grades social 
studies and arithmetic are the most popular sub-
jects for beginning the school day. 
TIME ALLOTMENTS 
Questions concerning time allotments for the 
various curricular areas are among the most fre-
quent program questions submitted to the State 
Department of Public Instruction. These usually 
relate to one or the other of these two questions: 
"How much time should be allotted to each cur-
ricular area?" or "What authority should be fol-
lowed in determining time allotments?" 
There is no one source which can give the 
answer to the question concerning how much 
time. A number of studies of time allotment are 
available. The committee felt that, although the 
available time allotment studies have value, the 
data in such studies reflect both good and poor 
practices and therefore do not provide as good a 
picture as is desired. The committee collected 
data from a selected group of school superintend-
ents on time allotments. Information was obtain-
ed by submitting a proposed time allotment chart 
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and asking the administrators to indicate whether 
the time allotment should be increased, decreased 
or remain the same. They were also instructed 
that if a change were made in one curricular area 
a change would of necessity have to be made in 
another area. 
The average of the preferred time allotments of 
the selected group of Iowa superintendents is 
shown in the accompanying chart of time allot-
ments. In using this chart of time allotments, it 
should be remembered that the figures are aver-
ages and therefore it is unlikely that all the times 
given would be suitable for any school. Attention 
is called to the fact that some schools do not even 
offer in their programs some of the items listed. 
Careful check of the illustrative programs pre-
sented in this chapter will substantiate this state-
ment. In using this chart, then, it should be recog-
nized that these figures reflect averages rather 
than the most desirable time allotments for any 
given local situation. It is recommended that the 
program time allotments for each school be deter-
mined in accordance with the conditions existing in 
that school. If, for example, the staff of a school 
feels that instruction in a given curricular area 
can and should be emphasized by giving a large 
amount of ·time to that area, then the increase 
should be made. Some idea of the emphasis given 
may be obtained by comparing the time allotted 
with that given in the chart. The chart then be-
comes a sort of reference measure in the planning 
of any local classroom program. 
For example, Illustrative Program 1 allotted 650 
of the 1500-minutes per week to reading. The 
average time for reading in first grade, as given on 
the chart, is only 550 minutes of a 1650-minute 
week. Thus, the teacher, administrator and others 
responsible for Illustrative Program 1 can right-
fully say, "We are emphasizing reading in first 
grade. We actually give about 43% of our time to 
reading while in some selected schools of the state 
the average of the preferred time was only 33% 
of the total time." 
1'.:> 
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Grade 
I 
Grade 
II 
Grade 
III 
Grade 
IV 
Grade 
v 
Grade 
VI 
Average of Preferred Weekly Time Allotments for Curricular Areas in Grades 1-6* 
(Total Week-1650 Minutes) 
Soc Phys Sci- Ind 
Reading Recess St Ed Lang Arith Mus Hdw Lit H Spel Aid 
550 150 100 80 · 100 85 80 70 70 60 50 60 
Soc Phys Sci- Ind 
Reading Recess St Ed Lang Arith Mus Hdw Lit H Spell Aid 
4 50 150 100 80 1 00 1 25 75 75 70 80 75 60 
Soc Phys Sci- Ind St . 
Reading Recess St Ed Lang Arith Mus Hdw Lit H Spell Aid Per 
350 1 25 150 90 100 1 50 80 70 70 75 75 60 60 
' 
' 
Soc Phys Sci- Ind st . 
Reading Recess St Ed Lang Arith Mus Hdw Lit Health Spell Aid Per 
260 100 225 90 1 25 175 80 60 75 90 75 60 45 
Soc Phys Sci- Ind s t . 
Reading Recess St Ed Lang Arith Mus Hdw Lit Health Spell Aid Per 
220 100 275 90 1 25 200 80 40 70 100 70 50 40 
Soc Phys Sci- Ind st . 
Reading Recess St Ed Lang Arith Mus Hdw Lit Health Spell Aid Per 
200 1 00 300 90 140 190 80 40 60 100 70 50 40 
- -
Start Act 
Pe r Pe r Art 
75 60 60 
St. Act 
Per Per Art Lib 
60 60 50 40 
Act 
Per Art Lib 
45 70 50 
en 
<+ 
" p. <> 
" <+ 
Act 
Per Art Lib 
45 70 45 
0 
0 
" " () 
.... 
.... Act 
Per Art Lib 
45 70 45 
..., 
0 
Act 
Per Art Lib 
45 70 45 
* Time areas listed are respectively: Reading, Recess, Social Studies, P hysical Education , Language, Ar ithmetic, Music, Handwriting, Literature, 
Science and Heal th , Spelling, Individual Aid, Starting P eriod, Activity P eriod, Art, L ibrary. 
CHAPTER Ill 
CHARACTERISTICS OF GOOD CLASSROOM PROGRAMS 
Children gr ow best in a school atmosphere that 
is tailored to their needs, interests, and abilities. 
They can and often do learn in spite of our in-
difference to varied rates of learning, the static 
teaching programs, school days divided into iso-
lated compartments, and our insistence that all 
pupils do the same work at the same time. Our 
job as teachers, however, is not to provide ob-
stacles to the learning process but to create thos.e 
conditions in which the maximum learning can 
take place. 
What We Know About Children 
We know that children are all different. We 
know that some are fat and some are thin, some 
are tall and some are short, some can run fast 
and some run slowly, some learn to read quickly 
and some learn to read slowly, some like to draw 
and some like to sing, some are bright and some 
are dull. 
We know that children of the same age and in 
the same grade are not alike. We know that in 
the fourth grade there are some who read at the 
second-grade level and there are others who 
read at the seventh-grade level. We know that 
there are children in the sixth grade who are 
very self-reliant while some in the sixth grade 
are very dependent upon adults. We know that 
in the second grade there are both socially ad-
justed and poorly adjusted children. 
We know that children learn at different rates. 
We know that it takes one explanation for some 
youngsters to learn how to add two-column num-
bers while it takes dozens of explanations and 
learning experiences for others to learn the same 
concepts. We know that learning patterns are not 
constant but that they are marked by plateaus 
and spurts. We know that some boys and girls 
may appear to be making little progress in cursive 
writing in the third and fourth grades and sud-
denly appear to develop the skill in the fifth 
grade. 
We know that children learn best when they 
are physically, socially, emotionally, and intellec-
tually ready to learn. We know that the third-
grade boy cannot dribble a basketball well but 
that most sixth-grade boys can do it with ease. 
We know that many second-g rade pupils have 
difficulty writing stories but that most sixth grad-
ers can master simple story writing if they are 
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properly motivated. We know that children who 
are insecure may have difficulty in participating 
in class activities and that well-adjusted young-
sters seldom have such difficulties. 
We know that children do not work at the same 
level of efficiency during the school day. We 
know that the first grade youngster is normally 
cooperative early in the morning if he has had 
a good night of sleep and a substantial breakfast. 
We know that this same cooperative youngster 
may become a behavior problem at 3:00 if his day 
has been exhausting. We know that the period 
following recess and the period before lunch are 
likely to reveal children working at a lower level 
of efficiency. 
We know that motivation will help children 
sustain interest over long periods of time. We 
know that boys and girls will spend hours build-
ing a play fire department but are likely to get 
restless after fifteen minutes of arithmetic drill . 
We know that they will work quietly and effi-
ciently if they are doing .things that they want 
to do but tend to become boisterous and careless 
if they are required to do things that bore them. 
There are many other things that we know 
about children, both individually and collectively. 
And the more that we know about the boys and 
girls in our classrooms the easier it is for us to 
plan good programs. 
Guideposts to Program Planning 
The good school program will possess the fol-
lowing characteristics : 
1. Purpose: A daily, weekly, or yearly schedule 
is only a structural skeleton upon which is built 
an educational program. It isn't enough to say, 
"Let us devote fifty minutes each day to arith-
metic, and forty minutes to history, and fifty 
minutes to the social studies." We need to decide 
what objectives we are seeking to achieve and 
then we can say , "It will be necessary to devote 
a large block of time to the social studies because 
many of our objectives can be best achieved in 
that area." A program without purpose is like a 
body without a mind. 
2. Freedom: The good school program takes into 
account all the things that we know about chil-
dren so that optimum growth can take place. Be-
cause we know that they are different, we provide 
opportunities in the program that will encourage 
the development of individual talents. This may 
mean giving Johnny extra time to develop his 
writing skills or encouraging Ruth to draw post-
ers for a social studies unit. Because we know 
that children learn at different rates, we provide 
for several learning groups with materials adapt-
ed to the appropriate level and we may afford 
more time for one group than we do for another. 
Because we know that boys and girls learn best 
when they are physically, socially, emotionally, 
and intellectually ready to learn, we design a 
schedule that doesn't require all pupils to be 
doing the same thing at the same time. 
3. Balance: Because of our concern with all as-
pects of the child's development, attempts are 
made to realize this goal by providing a variety 
of experiences for the child during the school day. 
, A disproportionate amount of time is not spent 
in arithmetic and reading for it is realized that 
art, music, science, physical education, social 
studies and many other areas form a vital portion 
of the school program. A disproportionate amount 
of time is not spent on developing knowledge for 
the sake of knowledge alone, but attitudes, ap-
preciations, interests, study habits, and critical 
thinking are consciously being considered. Be-
cause we know that boys and girls do not work 
at the same level of efficiency all during the 
school day, we provide for periods of rest and 
quiet activities as well as active school activities. 
4. Variety: Many of the activities in which chil-
dren engage at school may not be scheduled reg-
ularly. Provisions for these additional experi-
ences, however, are sometimes made available 
for children during a free-choice period. In this 
period children have time for quiet relaxation, 
enjoying books, modeling clay, sewing, painting, 
weaving, working with building blocks, writing 
on the blackboard, making books, making ob-
servations of living things in the science corner, 
experimenting with magnets, making greeting 
cards for the family , and engaging in research 
activities for materials on units of work. Because 
we know that slavish adherence to a program 
can lead to stagnation of the individual, we con-
stantly seek ways of enriching our program with 
new and unscheduled experiences. 
5. Flexibility: Teachers should adhere to a rea-
sonable amount of routine in managing their pro-
grams. However, routine yields to opportunities 
that offer new and enriching experiences. Inter-
visitation of classes, listening to timely educa-
tional radio and television programs, obtaining 
services of specialists, the scheduling of audio-
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visual aids, providing for fire drills and other 
emergencies are some of the occasions that call 
for flexible programming. Sensitivity to evidences 
of restlessness and fatigue of children causes us 
to deviate from regular routine. The emphasis is 
on meeting the needs of children rather than 
covering the subject matter areas. 
6. Unity: Effectiveness of instruction is best se-
cured when the daily program is a unified whole 
rather than a working day divided into non-relat-
ed compartments. An effort should be made in 
the daily program to relate the work in one area 
with the work done 'in other areas. Spelling may 
be taught during a regular period but it also is a 
concern of the teacher during the social studies, 
art, and the science periods. Reading is not an 
isolated skill to be taught only during the reading 
period for it remains a matter of concern during 
all of the classroom day. Whenever it is logical 
and natural to do so, work should be grouped 
together so that children can see the forest as 
well as the trees. For example, when teaching 
American history, it may often be desirable to 
draw upon music, art, literature, crafts, and even 
physical education to help see the relationships 
that do exist. Because we want to make the most 
effective use of the school day, we are vitally 
concerned with the unit of the school program. 
7. Continuity: The daily program needs to be 
considered as a single building element in a pat-
tern of education that is never ending. Each day 
the teacher builds upon what has taken place 
before, and needless duplication is eliminated 
while necessary reinforcement takes place. The 
building of concepts, attitudes, appreciations, and 
skills is a slow process that must be continuous 
and planned. Today boys and girls learn how to 
add a single column of three numbers, next week 
they work on the skills involved in the addition 
of two columns of numbers, and then next month 
they strive to develop other arithmetical skills. 
The daily program is evolved from what has 
taken place and contributes to what is to come. 
This continuity is not accidental but is a part of 
the over-all planning that is so essential to effec-
tive teaching. 
8. Economy: Obviously it is undesirable during 
the course of a school day, or even a school year, 
to cover all of the academic ground that it is 
theoretically possible to cover. In classrooms we 
are concerned with the growth that boys and girls 
make and we are aware of the fact that growth 
does not evolve at the same rate for all young-
sters. Because we know that covering a specific 
number of pages in a textbook is not the surest 
pathway to . educational growth, and because we 
recognize that children are different, it becomes 
necessary for us to think of the most efficient way 
in which we can use the time at our disposal. As 
teachers we will need to select the alternatives 
which seem. to us the best for reaching the goals 
that we seek. We will need to weigh the goals 
and help make the decisions about relative worth. 
A question that should be answered when plan-
ning the classroom schedule is: "What are the 
most important things that have to be done?" 
When that question is answered, then we ca~ 
put first things first and second things second. •' 
Appraising Classroom Programs 
The classroom program is a way of organizing 
the experiences provided by the school to insure 
maximum pupil growth with a maximum of effi-
ciency. To properly evaluate a classroom program 
it is necessary to study the growth that children 
have made toward well-defined goals. If one of 
the expected growth goals for children, during 
the primary period of their school days, is to learn 
the fundamentals of reading, then the classroom 
schedule is successful if the children learn the 
fundamentals of reading. All basic evaluations of 
school schedules need to be made by studying the 
growth boys and girls have made, for the schedule 
is only a vehicle for. getting us where we want 
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to go. An outmoded, patched schedule may even-
tually allow us to reach the goals that we seek, 
but a good schedule will enable us to get there 
more easily, more efficiently, and more satis-
factorily. 
Evaluation is the process of making judgments 
and coming to decisions about the value of an 
experience. To evaluate a schedule means that we 
can study the schedule and come to some decision 
about its effectiveness. If evaluation of classroom 
schedules is to take place, then the teacher must 
understand the characteristics of good schedules 
so that a comparison between what is and what 
shm,1ld be can be made. The characteristics de-
scribed earlier offer a starting point for this 
evaluation. The following checklist should enable 
teachers to study and judge their own schedules. 
Summary 
The classroom program is not a substitute 
for an enriched program developed by a cre-
ative teacher ; it is merely the vehicle used to 
enable boys and girls to learn and grow success-
fully. A good schedule should facilitate the learn-
ing process, but the best schedule is only a means 
used by teachers to achieve certain goals. Sched-
ules cannot be mass produced for they need to 
be the creative product of a classroom teacher, 
evolving a program for a particular group of chil-
dren living together in a specific environment. 
Classroom Program Checklist 
PURPOSE 
1. Do I clearly understand what I am trying to achieve 
in my classroom? 
2. Do my pupils understand what we are trying to ac-
complish? 
3. Are some of the goals of instruction described in 
terms of the behaviors of children? 
4. Does my program provide for the development of 
interests, appreciations, skills, attitudes, and thinking, 
as well as for the acquisition of knowledge? 
5. Do I have evidence that the boys and girls in my 
classroom are growing towards the goals of instruc-
tion? 
6. Does my schedule reflect the goals that I am trying to 
attain? 
FREEDOM 
1. Do I provide opportunities for the children to work 
alone at things they want to do? 
2. Do I encourage pupils to develop special skills, com-
petencies, and interests? 
3. Do I allow pupils to work at their individual rates of 
speed? 
4. Does my program reflect a sincere interest in the wel-
fare of boys and girls? 
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·All of 
the 
Most 
of the 
time time 
Occasion-
ally Seldom Never 
BALANCE 
1. Do I have a program that has in it something of 
interest to all of the pupils? 
2. Do I avoid overemphasizing such aspects of the school 
program as reading and arithmetic at the expense of 
art, music, and science? 
3. Do I recognize the place of problem solving as well 
as drill in the program? .: 
4. Do I provide for periods of quiet activities to alternate 
with active periods? 
5. Does my program reflect my concern for giving the 
children a well-balanced educational diet? 
VARIETY 
1. Do I alter my program to meet changing situations? 
2. Do I provide time for individuals to pursue special 
interests? 
3. Do I introduce new and challenging learning experi-
ences? 
FLEXIBILITY 
1. Does my schedule change to meet changing needs? 
2. Does my program have a basic routine that helps 
pupils plan their activities? 
3. Do I change my plans when it is evident that the regu-
lar schedule is not producing the desired results? 
4. Does my program reflect an interest in the growth of 
boys and girls as well as concern for covering an opti-
mum amount of subject matter? 
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Ail of 
the 
time 
Most 
of the 
time 
Occasion-
any Seldom Never 
• All of Most Occasion-
UNIT.Y the of the ally Seldom Never 
time time 
1. Do I relate what is being done in one area with what 
is being done in other areas when it is logical to do so? 
2. Does my program reflect an interest in the growth of 
the whole child? 
CONTINUITY 
1. Do I recognize the need for building a continuous pro-
gram? 
2. Do I build on what has been done already? 
3. Do I recognize that concepts are developed over a long 
period of time? 
4. Do I know that growth patterns are different for each 
child and that continuous program planning must be 
done to meet this problem? 
5. Do I plan my program so that pupils can generalize 
from the simple to the complex? 
6. Does my program reflect a planned pattern of educa-
tiona! development? 
ECONOMY 
1. Do I use my time wisely? 
2. Do I weigh carefully the needs of my pupils? 
3. Do I avoid unnecessary duplication? 
4. Do I allow pupils to move ahead at their own rate of 
growth? 
5. Do I p lan to help pupils grow to their maximum rather 
than being satisfied with average growth? 
6. Does my program reflect a concern for the over-all 
growth of boys and girls? 
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CHAPTER IV 
BUILDING THE CLASSROOM PROGRAM 
In recent years educators have been givirig 
more consideration to the planning of daily or 
weekly programs which adequately meet the 
needs of all the children. Many have felt that 
these classroom programs, in the past, have been 
rather inflexible, handed-down patterns in which 
traditional practice told the teacher what to do 
and in turn the teacher steered the children 
through this pre-scheduled routine. However, a 
number of teachers and administrators were le s 
rigid in their program prescriptions, and too' 
thoughtful consideration of the children's needs 
and opinions as they planned the work of the day. 
Undoubtedly, this type of cooperative planning 
is becoming a more common practice. 
With the many changes occurring in the social 
order, and in realizing the importance of every 
citizen's being able to take his place in a mobile 
social structure, schools are recognizing more and 
more the supreme importance of the children's 
daily school experiences. With this in mind, our 
school programs should plan for maximum 
growth in academic development and at the same 
time take into consideration the physical, emo-
tional, social and spiritual development of every 
child. 
In order to promote this well-rounded growth 
in all individuals, we must consider their differ-
ences and accept the fact that the children in a 
given grade will not all have the same capabili-
ties. Consequently, their achievements will vary. 
The program that can best be adapted to meet 
the needs of a particular group or individual will 
be the goal of the classroom teacher and the ad-
ministration. Good program making is basic in 
meeting individual interests and needs; therefore, 
careful consideration must be given to the local 
situation. 
Cooperative Planning 
The teacher and administrator must be con-
sidered as partners in the building of the success-
ful classroom pr_ogram. An administrator can 
hand the teacher a daily or weekly program, but 
if the teacher has no active part in its develop-
ment, the program is likely to be relatively in-
effective. Likewise, the teacher may build a pro-
gram without obtaining the advice of the admini-
strator. In both of these instances the educational 
program can sound a discord that will ring dis-
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harmony throughout the classroom and possibly 
the entire school. 
The teacher, in most instances, is given the 
responsibility for building her own program, so 
she should keep the opinion and philosophy of 
the administration in mind. The principal and 
superintendent will ultimately be held respons-
ible for the total program of school; consequently 
they have the responsibility for sharing in the 
planning and finally approving the program of 
each classroom. Furthermore, it is the duty of 
the administration to be sure that there is a 
desirable continuity grade-by-grade. This can be 
attained only when teachers consult frequently 
with their immediate administrator. 
The programs must also be coordinated. Special 
facilities are available in most schools for certain 
activities. For example, the gymnasium, which is 
to be used by all groups for physical education, 
must be scheduled. In many schools, music, art 
and special education services must also be sched-
uled and coordinated by the administrator. 
The principal frequently finds himself in the 
position of discussing the school program with 
parents. After the teacher and principal under-
stand each other better, the principal can make 
a clearer interpretation of the program to the 
parent who, in turn, will probably give more sup-
port to it. 
Parent Opinion Is Important 
Parent opinion is a factor that is gaining im-
portance in determining the educational program 
of the school. Education and growth should be 
taking place at all times, not just during the hours 
that the children are in school. If we understand 
the thoughts and beliefs of the parents, and they 
in turn understand ours, the spirit of cooperation 
will exist and progress is bound to be more cer-
tain. 
Perhaps Miss Judy in building her classroom 
program saw the necessity of having a wide 
variety of activities; at least more activity than 
that which Mary Lou's parents knew when they 
wen~ in school. At first the parents could not 
appreciate the fact that, through the various 
activities, Mary Lou was becoming more interest-
ed in school, with a growing desire to improve 
in every subject. 
Mary Lou, however, could sense the difference 
in th,e thinking of Miss Judy. and that of her 
parents. She ~ecame disturbed because of her 
conflicting loyalties. Miss Judy recognized this 
disturbance and planned for a friendly discussion 
with the parents, in which there was a helpful 
interchange of thinking-with Mary Lou's wel-
fare the central theme. An understanding was es-
tablished, with both the home and the school mak-
ing changes by which Mary Lou was the winner. 
The consideration given to parents' opinions 
tends to make them partners of the teachers. To-
gether, they are able to build healthy attitudes 
that bring about acceptance of the school program 
and, in turn, allow the most desirable child 
growth to take place. 
The spirit of cooperation and understanding 
can be enlarged through parent-teacher confer-
ences. At this time parents have an opportunity 
to express their opinions, many of which are con-
sidered. Furthermore, the teacher may interpret 
the tota,l school philosophy as well as the individ-
ual progress being made by the child. Confer-
ences, properly conducted, have proved to be 
most successful in developing with parents a 
warm and cooperative spirit toward the teacher, 
the classroom program, and the school in general. 
A. B. Moehlman, in his book School Administra-
tion, makes the point that "The school is the one 
institution whose program is based upon accept-
ance through conviction instead of through coer-
cion." If this is true, then informed parents are 
more likely to be satisfied parents. And when 
their opinions are respected, and used in the co-
operative task of planning the school program, 
the work of the school is immeasurably strength-
ened. 
Let's Know Our Community 
Knowledge of a community plays an important 
role in planning a program that will be effective 
in meeting the educational needs of a particular 
locality. What do the people want for their chil-
dren? What is the sociological status of the peo-
ple? What types of experiences have they had? 
These and many other questions should be asked 
when consideration is given to the various re-
sources that are available for use by the schools. 
The teacher who uses community resources finds 
it advantageous to have a different-type program 
than the one used by those who teach only from 
textbooks. For example, the use of larger blocks 
of time, allowing for flexibility , is important. 
Planning on a weekly basis rather than a daily 
basis is also encouraged. 
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The local community surrounds the school with 
resources that will enrich the educational pro-
gram. There are many types of resources and 
they vary according to the particular locality. 
Some are of an industrial nature, such as a factory 
or a packing plant. Some are of a business nature, 
such as a bank, newspaper, or department store. 
Some are of a personal nature, such as people 
well-versed on particular vocations or hobbies, 
willing and able to discuss their interests with the 
children. Some are social or recreational in na-
ture, such as the Y.M.C.A. and the Scouts. Still 
other resources are of the "nature" variety. These 
include wild life, mines, rivers and wooded areas. 
The school personnel should be familiar with the 
community and its resources- then give them 
consideration in the planning and carrying out 
of the program. 
Obtaining the greatest value from the use of 
community resources requires thoughtful teach-
er-pupil planning and preparation. Furthermore, 
the age-group that will receive the most value 
from a given resource must be considered and the 
resources chosen must be timed to "fit in" with 
the unit of study. 
Too often field trips are made without pre-
planning and discussion by the group and without 
summarization or evaluation upon completion of 
the trip. While this may result in a pleasant ex-
cursion, the educational learnings are unlikely to 
be of significant value. Excursions, too, are 
often used as end-of-the-year activities. These 
may have value, but not the value they would 
have were they used at the time when they most 
naturally fitted into the development of the unit. 
Much time has been spent in years past dis-
cussing the values and the understandings that 
can be developed from using community re-
sources. There is no time like the present for 
putting our beliefs into action. 
Program Making Stems from the Curriculum 
As members of an educational team, we need to 
know the basic curriculum philosophy of the sys-
tem in which we work. Is the curriculum organ-
ized so that subjects are taught in isolation :with 
emphasis on academic achievement, or are the 
educational objectives more broadly conceived so 
that broad fields or common activities are stress-
ed? This latter type calls for longer class periods 
for major portions of the day, and flexibility in 
time allotments. The first type calls for short 
periods of definite length for specific subjects. 
Specifically, are we to teach penmanship and 
spelling as part of a language arts program, or 
are we to have separate classes for spelling and 
penmanship? Do we have an integrated social 
studies program, or are we to teach geography, 
civics, and history as isolated subjects? Is the 
health program integrated with the science pro-
gram? Is there a special teacher for music, physi-
cal education, and art, or is each classroom teach-
er to handle all subjects taught in her room? 
What is the philosophy of the administration in 
regard to school attendance by five-year-olds? 
These are all pertinent problems that need to be 
considered when a teacher makes out her sched-
ule. A conference with your immediate admirr-
istrator is advisable at this point in order to clear 
these foundational policies. 
Shall we look at the situation squarely? We 
speak glibly of "social studies," "language arts 
programs," "experience teaching," and "units." 
Do we, our pupils, and the public know what we _ 
mean? Do we ourselves understand the full mean-
ing and significance of the terms? Let's try to 
clarify these terms. 
When we refer to social studies, we should re-
alize that the term covers not only the subject 
matter of history, geography, political science, 
economics, and sociology, but also the procedures 
that lead to the development of attitudes, be-
haviors, and skills that a pupil needs to become 
an efficient, useful, and desirable member of soci-
ety. Social studies, in that sense, becomes a 
means of providing children a well-rounded ed-
ucation so that they may function effectively as 
socially literate and civic-minded citizens. 
The term language arts includes reading, spell-
ing, penmanship, grammar, language (oral and 
written) and literature. In the past, schools have 
handled instruction in the language arts as four 
or five separate courses, each with its own daily 
class period. Some schools are tending to merge 
these five phases of language arts into a more 
integrated field in which all the language art 
skills would be developed. Most schools, however, 
still retain reading and spelling in separate time 
blocks for systematic study. 
If, in scheduling, a teacher indicates a language-
arts block, and then teaches subjects separately, 
she is not facing the situation squarely. If she 
teaches separately the subjects comprising the 
language arts program, they should be listed in 
the program as taught as separate subjects. If 
the teacher has an integrated or partially inte-
grated language arts program, then it is correct 
to refer to the period as the language arts period. 
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The inference should not be made that dealing 
with all subjects in large blocks of time is a 
requisite of good teaching. There are certain sub-
jects, such as spelling and handwriting, that re-
quire short periods because they are also taught 
and learned in other areas. On the other hand, 
the social studies often require a longer period. 
The point is that the teacher should consider the 
local curricular practices and recommendations, 
study carefully the academic and other needs of 
the pupils, then select the program and proced-
ures best adapted to her group. 
Unit Teaching 
Then there is this matter of units . We are re-
minded of the time when a mother questioned her 
ten-year-old daughter about the meaning of units 
only to get the reply, "Our geography book is 
divided into sections that tell about different 
countries. Every time we start a new section, Miss 
E. says we are starting a new unit." 
We presume that in the above situation, there 
was page-by-page assignment, and when the 
pupils had finished reading that section in the 
book, Miss E. probably gave a test, announced 
that the unit was completed, and that they would 
start the next unit tomorrow. 
What do we mean by unit teaching? "Unit 
teaching is that type of teaching which leads 
children first to question, then to find the answers 
to their own and their teacher's questions through 
as many experiences and avenues of learning as 
time, interest, and the school's curriculum will 
allow."* The word has been used so loosely that 
it has fallen somewhat into disrepute, and other 
terms such as "experience teaching" or "experi-
ence learning" have been substituted. We prefer 
to keep the term unit teaching rather than confuse 
the situation further . 
There are many variations in the terms which 
educators have used in labeling units: teaching 
units, learning units, activity units, experience 
units, core units, subject matter units, commercial 
units, survey units, etc. In general, they seem 
to classify under two headings; subject-matter 
units and experience units. Both types of neces-
sity use experience and subject-matter, but 
the subject-matter unit emphasizes subject-
matter, and the experience units emphasize 
experiences and a wide variety of pertinent 
activities. Subject-matter units serve to organize 
the body of subject matter (content) to be 
*' M. Applegate , Eve ry body's Business- Our Childre n. E v anston : 
Row , P e terson and Co. , 1952. 
taught. There are many such units available 
commercially. However, such units are most 
effective when used just as a reference guide with 
the teacher and pupils working together to 
make it their unit by adding to it their problems, 
questions, interests, and solutions. In such a unit, 
unless the teacher and pupils do lend it their own 
personalities, the main purpose is likely to be the 
mere acquisition of knowledge, with types of ex-
periences being few and formal. 
The experience unit, on the other hand, de-
velops out of the needs and interests of children. 
A main concern is likely to be the development 
of desirable traits of character, although facts and 
understanding are not minimized. There are 
many and varied learning experiences with sub-
ject matter more a means to an end, rather than 
the primary concern. 
·we have had some excellent unit teaching, and 
some of extremely poor quality. To illustrate, in 
making a unit on "Japan," teachers may empha-
size the "glitter" or superficial aspect of the study 
in order to make a good showing for a culminat-
ing activity. Instead, they should evaluate criti-
cally what the pupils have actually learned about 
Japan, its location, problems, contributions to 
civilization, and position in the world today. 
What happens to program planning when this 
um't teaching is put into practice? Some of the 
important results may be the use of larger blocks 
of time, more flexibility in the day's routine, and 
the employment of a wider variety of learning 
activities. There is likely to be a closer relation-
ship between the work going on in the skill sub-
jects and the content areas. Furthermore, it is 
probable that the children themselves will, within 
the limits of their maturity, play a more reason-
able part in planning with their teacher for "a 
good school day." 
Classroom Records Facilitate Program Making 
To make a good classroom program for a specif-
ic class, it is necessary to take into consideration 
the past experiences and accomplishments of the 
children. Only as a builder knows the strengths 
and weaknesses of the materials with which he 
is working can he attempt to build a strong, en-
during structure. A knowledge of the special 
abilities and handicaps of the pupils, as well as 
past educational achievement, helps a teacher ap-
proach the problem of scheduling with more 
understanding. 
One of the sources for securing such informa-
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tion is the cumulative record. From such records, 
information regarding past classroom achieve-
ment, individual scores on mental and achieve-
ment tests, attendance, and health records may be 
secured. Frequently, reports of parent-teacher 
conferences are included with the cumulative 
record. All this information is invaluable to a 
teacher in planning her classroom schedule so 
that it will provide the emphasis necessary for 
the most desirable development of individual 
pupils, and of the class as a whole. 
If possible to arrange, a conference with the 
teacher who previously handled the group is very 
helpful. For example, this helps a new teacher 
to know the reading level of his pupils, the books 
they have completed or read partially, the educa-
tional trips taken by the children, the units or 
projects undertaken, and the socio-economic 
background of the pupils ' families . 
Instructional Materials Are Important 
Our program may be improved if we are ac-
quainted with available material and if we have 
the ability to make proper use of it. The man in 
business has found it advantageous to advertise 
by various means. Likewise, a group of children 
in the classroom will be more easily and genuine-
ly persuaded that a school program is a good one 
if a variety of useful and interesting materials 
is used. Since our business is guiding pupils to 
sense the importance of knowledge, and imple-
menting growth in all areas of development, it 
behooves us to become acquainted with and to use 
all available materials. The material we have and 
the use we make of it should have a bearing on 
the type of program we build. 
Generally, the basic materials are supplied by 
the local school and often it provides many sup-
plementary materials. Teachers must realize that 
this source is of necessity limited; however, many 
materials are available through other sources. 
Most county superintendents' offices provide 
loan libraries of supplemental readers, social 
studies and science books, oooks of fiction , puz-
zles, filmstrips and other valuable materials. 
These should be available to all teachers in the 
county. 
Teachers can also obtain valuable free and in-
expensive materials by checking such catalogues 
of sources as those published 'by the Educators 
Progress Service, Inc., Randolph, Wisconsin; the 
George Peabody College, Nashville, Tenn.; and 
the H. W. Wilson Company V ertical File Se1"Vice. 
Free materials are also often listed in the pro-
fessional periodicals such as The Midland Schools 
and theN. E. A. Journal. The total cost of most of 
these items is a two-cent postcard plus a little 
time. ':' Many other materials are available from 
the various State Departments, such as Health, 
Safety, and Agriculture. 
Toward a Flexible Routine 
"The daily program at Porter is a flexible thing. 
There is a schedule which is used as an outline 
for the curriculum, but it is not a hard and fast 
thing, and is never followed at the expense of a!} 
opportunity, however unexpected, to meet th~ 
needs of some special occasion or turn some hap-
pening into a lesson." 
The above paragraph is quoted from New 
Schools for Old, written by Evelyn Dewey and 
published in 1919. Thirty-five years ago, educators 
were advocating a flexible program. They recog-
nized the fact that in handling groups of children, 
we are not truly educating them unless we take 
advantage of the educational possibilities of cur-
rent problems and "on-the-spot" learning situa-
tions. 
Have we made any progress towards better 
scheduling in these intervening years? We have 
unit teaching which, if properly handled, meets 
the needs and interests of many children. We 
have social studies activities which provide the 
opportunity for learning democratic methods of 
solving problems. We try to teach children to 
ask questions, then find the answers to their own 
questions through as many different experiences 
and activities as is consistent with the importance 
of the question and the interest of the children. 
This does not mean that a teacher should permit 
the instructional time to be completely filled with 
unrelated problems and activities. The program 
should provide for flexibility , but at the same 
time yield the advantages attached to a well-
regulated schedule that recognizes the need for 
continuity. 
In order to more clearly sense the importance 
of common-sense flexibility in the use of our daily 
schedules, let's take a look at this true-life ex-
perience which occurred recently in Miss Crew's 
third grade room. 
As Miss Crew tells her story, it goes something 
like this: 
* F or helpful suggestions regarding eth ical ways of ob tain ing such 
materials and plans for -evalu ation , classification , and use see (1) 
Using Free Materials in the Classroom (75c ), Ass'n . f or S u pv. & 
Curriculum D evelopmen t , N.E.A., 1201 16th St. N .W. , W ashington , 
D . C.l and (2) " Developin g a C lassr oom V ertical File" , b y G uy 
W agn• r. in Nov. (19501 issue of Midla nd Schools. 
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"Miss Crew, something's wrong. We don't have 
as much money as we should." 
Three worried third-graders interrupted the 
poetry class as they rushed up to their teacher. 
As the tallow purchasing committee, they-had 
been given fifty cents of the class money 
and instructed to go to the meat market for 
the tallow. The cost was thirty-two cents. On 
their way home the children started checking 
their change, discovering that only twelve cents 
were left instead of the eighteen cents they 
should have had. 
All thoughts of poetry were forgotten as the 
teacher and the pupils faced the problem of the 
lost money. The committee figured on the black-
board to see how much they should have had. 
Some of the other pupils asked them if they had 
stopped at any other store. Others suggested 
that they retrace their steps to see if any of the 
money had been lost on the way. Still another 
suggestion was the possibility that the butcher 
might have given them the wrong change. The 
children felt that the butcher might not like to 
be accused, so they decided to be careful in the 
way they talked with him saying, "We think 
we made a mistake," and then going on to ex-
plain the situation. If the money was not found, 
the committee decided all members of the com-
mittee should share in replacing it. 
As the children went out to recess , they were 
still talking seriously about their problem. 
We believe that the reality of the above situa-
tion is worth a dozen theoretical lessons. Realiz-
ing the importance and value of the teaching op-
portunity at hand, the teacher made the most of 
it. Before the children solved their problem, they 
had had a lesson in arithmetic, in group responsi-
bility, in facing a problem, and in handling a 
money situation tactfully. 
This is an example of what we mean by flexi-
bility of program. Had the teacher scolded about 
the interruption and kept on with her poetry class 
she would have made her time schedule the im-
portant factor in the situation, rather than the 
children's needs and interests. Fortunately, she 
chose the reasonable solution. 
Judging the Program 
After the classroom program has been made 
and used, it is advisable to evaluate it in terms of 
the degree to which the objectives for the year 
are being achieved. How has the program worked 
out? What is happening to the children in terms 
of attitudes, skills, and understandings as a result 
of th~ program? Are they learning at a satisfac-
tory rate? Is the general climate of your classroom 
happy, and such that learning is encouraged? Is 
there evidence of desirable forms of pupil be-
havior? Did you feel "rushed"? Did you have 
time to care for individual differences? 
Take time to evaluate your program critically. 
Some teachers feel that the only way to evaluate 
learning is the paper-and-pencil method. While 
theirs is a useful and necessary method, remem-
ber that not all learning can be measured this 
way. For an adequate evaluation, this should be 
supplemented by teacher observations of progress 
in understandings, ability to work well in groups, 
special interests and abilities, acceptance by 
others, ability to take responsibility, attitudes 
toward others, and in general just being a good 
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citizen. Increasingly throughout the grades, pupils 
should share in this evaluation of themselves. 
Chapter III is especially designed to give help 
at this point. 
If you are not satisfied with your program, 
think it over carefully, discuss it with your prin-
cipal, supervisor, or superintendent-then modify 
it as good judgment and common sense suggest. 
However, children need and appreciate routine 
in general, so try not to confuse them by chang-
ing it every day. Normally, each day should fol-
low a similar pattern. If, in the morning planning 
period, you tell them about the tentative plan 
for the day, and follow their suggestions and re-
quests as far as it is reasonable, they will ex-
perience more of a feeling that it is "our" class-
room and "our" program. 
CHAPTER V 
CLASSROOM PROGRAMS ARE ROOTED IN BELIEFS 
As in other areas of life, functions of the public 
school are gradually changing. Traditional learn-
ings from books are being enlarged to include the 
experiences and patterns of behavior in keeping 
with our present-day concepts of democratic 
ideals. Individuals concerned with a problem 
need to have a share in its solution. The class-
room program of course, is of intimate concern 
to the children it affects . When they have op-
portunities to plan with each other and with thei!f 
teachers they will more surely use their time 
wisely; they will have more thirst for learning; 
they will get along better with others; they will 
develop more confidence in their own powers and 
judgment. 
Children must learn to make reasonable de-
cisions, to distinguish between important and 
unimportant experiences, to play their part as 
members of a classroom team. Whenever there 
are choices to be made, there is need for group 
planning and sharing ideas. It is highly important 
for children to develop proper attitudes and effec-
tive skill in budgeting their time. How can this 
be possible if teachers, administrators and parents 
have not provided ample opportunities for chil-
dren to have these experiences?· The earlier chap-
ters in this publication have been concerned with 
meeting this challenge through the proper de-
velopment and use of the classroom program. 
The Iowa State Department of Public Instruc-
tion is impressed with the essential importance 
of wise program making in effecting a good school 
day for each child. It subscribes to the belief that 
children will mature into well-roun~ed personal-
ities only if they have genuine participation in 
real life experiences. Therefore, it recommends 
that schools of the state consider the following 
philosophy as they go about the task of building 
and implementing their classroom programs. 
The State Department believes that: 
1. The State Department of Public Instruction 
should serve as an agency for helping schools 
shar.e their ideas and assist in organizing in-
service programs that will help teachers be-
come more skillful in developing programs 
adapted to local needs. 
2. The classroom program should reflect the 
philosophy of the local school. For this reason 
many illustrative programs are presented in 
Chapter II so that each school may profit by 
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suggestions which can be adapted to -any 
specific classroom. A regimented, fixed class-
room program for all schools could serve 
only to "straight-jacket" the teacher as she 
goes about the job of adapting instruction to 
individual needs. 
3. 'Program planning is a cooperative venture. 
As pointed out in Chapter I and Chapter IV, 
there are many factors and persons to be 
considered if the classroom program is to 
make its best contribution to the develop-
ment of children. 
4. Teachers need to be aware of the components 
of a good program. This means that teachers 
need to have a thorough understanding of 
emerging curriculum practices-and espe-
cially to be alert to the characteristics of 
good programs as explained in Chapter III . 
5. Teachers will be helped in planning their 
classroom programs by exchanging experi-
ences with other teachers through in-service 
meetings and inter-school visitations. 
6. What happens within the period is more im-
portant than the actual length of the period. 
In other words, while the daily or weekly 
schedule of classes is significant and gives a 
clue to the types of experiences which the 
children have, it is the actual experiences of 
the children that really count. For instance, 
an eighty-minute language arts period might 
be textbookish, unrelated to children's real 
interest, and dull. On the other hand, a short-
er language arts period, conducted in such a 
way that the children go about their work 
with zeal and purpose, may actually produce 
better total results . 
7. The daily program should capitalize on cur.-
rent happenings. This, of course, does not 
mean that systematic instruction in such 
subject areas as arithmetic, science, social 
studies and spelling should always be pushed 
aside in favor of "on-the-spot" events. It does 
mean, however, that both teachers and chil-
dren should be alert to present day experi-
ences which will give vitality and signific-
ance to the work at hand. 
8. Unit planning is an effective way of organ-
izing instruction in the content areas. If this 
is true, schools should consider the planning 
of block programs which combine some of 
~he traditional subjects and thus give longer 
periods of time. This will result in "block 
programs" and will make it possible for chil-
dren to pursue interests and projects long 
enough for attentive concentrated work. 
9. Improvements in local classroom programs 
should be made with parent under.standing 
and support. The State Department of Public 
Instruction does not want schools to revolu-
tionize their traditional plans over night. In-
stead, it wants teachers to develop good back-
ground in program making and to make 
modifications that seem reasonable and satis-
fying. In instances of major change, it is 
strongly advised that the parents are made 
aware of these changes and are willing to 
support them. In an increasing number of 
cases parents' suggestions for changes are 
given thoughful consideration. Small gains 
kept ·in program planning are better than big 
gains opposed and lost. Solid, steady progress 
should be the goal. 
10. Teacher awareness of problems involved in 
program making will militate against mono-
tonous routine and also give assurance that 
the changes made are right. Many teachers 
give but little thought to the importance of, 
and the techniques used in developing class-
room programs. They may blindly pursue one 
recommended procedure or custom. Hand-
me-down programs are bound to stultify 
teacher initiative. Under wise administrative 
guidance, teachers are more likely to keep 
abreast of the best thinking and practices in 
this field. 
11. There is need for substantial routine through-
out the day. This has been pointed out in 
several preceding chapters. Good program 
making does not mean that children will 
pursue a radically different schedule each 
day. They need the security of sensing and 
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following a relatively similar pattern of 
work. Modification of the daily routine 
should occur only as thoughtful planning 
suggests desirable changes. 
12. The classroom program should provide for 
the development of good, solid, study habits. 
Schools should provide a wide variety of ex-
periences and learning activities for its 
pupils. However, the State Department, by 
no means, is recommending an "activity pro-
gram" at the expense of scholastic achieve-
ment. It thoroughly subscribes to a sub-
stantial amount of academic work which 
calls for thorough reading, reflective study, 
and drill when necessary. 
13. There should be a good balance in the types 
of experiences afforded. It is up to the local 
school to see to it that all curriculum areas 
are given a due proportion of time. The 
amount of emphasis however, must be deter-
mined by the needs of any given class and 
the personal needs of individual children 
within the class; e.g., some children who are 
reading below their capacity level may need, 
for a time at least, to give added time to the 
development of their reading skills. Teachers 
must always be aware of the importance of 
arranging the classroom program to provide 
for individual differences. 
14. The classroom program should never be sub-
ject to the superficial interests of pupils or to 
teacher whim. 
15. Good programs will result only when teach-
ers have become competent, professional 
technicians in the art of program making. 
16. Teacher-education institutions will need to 
work closely with the State Department of 
Public Instruction so that there will be some 
uniformity in the preparation of teachers for 
program planning and the practical applica-
tion of these ideas in the schools of the state. 
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Chicago 1, Illinois, 1948. 
Marcia A. Everett discusses typical daily pro-
grams, including principles of program plan-
ning. "Block types" are presented and some at-
tention is given to programs for unit teaching. 
Cincinnati Public Schools, New Primary Manual. 
Board of Education, Cincinnati, Ohio, 1953, pp. 
33-37. 
Discusses the characteristics of a good school 
day : flexibility, consistency, balance, variety, 
large blocks of time, time for making plans and 
evaluating work. Presents a table of time allot-
ments for primary grades. Gives two suggested 
daily programs for each grade Kindergarten 
through Grade Three. 
Cleveland Public Schools, Teachers' Guide Units 
For First Grade. 1954, pp. 17-19. 
A short but very helpful discussion and illus-
tration of "The Flexible Daily Program." About 
one hour per day is given to the "Unit of Work. " 
The sample programs reveal that skill subjects 
and the language arts have been allocated large 
blocks of time . . Five principles of scheduling 
are listed. 
42 
Connecticut State Department of Education, 
Education for Living. Hartford, 1948. 
Presents a first-grade program designed to 
"adapt planning procedures to maturity levels 
of children." Each period of the day is explain-
ed in some detail in terms of what happened 
on a given day. · 
Education Briefs, Changing Practices With Time 
Allotments, U. S. Office of Education, Washington, 
D . C. 1947. 
Discusses the history of, and current practices 
in, time allotments. Quotes excerpts from let-
ters and bulletins of several school systems. 
Presents samples of allotments. 
Gans, Roma, et al, Teaching Young Children, World 
Book Co., Yonkers-On-Hudson, New York, 1952, 
pp. 97-116. 
Discusses teacher-pupil planning, and what 
the content of the program should be. Sets up 
some principles to be considered in planning a 
good day for children. Describes several daily 
programs in detail. Emphasizes importance and 
nature of the school lunch period. 
Hildreth, Gertrude, Child Growth Through Educa-
tion, Ronald Press Co., New York City, 1948, pp. 
126-133. 
Makes clear that rigid schedules with short 
periods of arbitrary length are not suited for 
unit teaching. Summarizes the new trends in 
planning the daily schedule, and gives illustra-
tions. 
Huggett, Albert J. and Millard, Cecil V., Growth 
and Learning in the Elementary School, D. C. Heath 
and Co., Boston, 1946, pp. 56-75. 
Presents some "essentials" for the modern 
program. Gives examples of program planning. 
Illinois State Department of Public Instruction, 
Springfield. Curriculum and Course of Study Guide 
for Elementary Schools of Illinois, 1947, pp. 5-9. 
Presents trends that have developed in con-
nection with the daily programs: (1) Correla-
tion of subjects into larger areas of instruction 
with longer class periods, (2) The more liberal 
grouping of pupils in levels-primary, inter-
mediate, upper - rather than maintaining 
sharply defined grade lines, (3) Instructional 
procedures which place emphasis on unit activi-
ties~ integrating the various subject areas. 
Three suggested rural school programs are pre-
sented, with these programs designed to pro-
vide flexibility for various groupings of chil-
dren. Fifteen suggestions are listed for teachers 
to use in making their daily or weekly pro-
grams. For instance, Suggestion Number 5 is 
"Each child should work separately in arith-
metic with little emphasis on daily recitations. 
The children should realize that they are hav-
ing arithmetic each day, even though they do 
not actually have class, and the teacher should 
be sure to check their progress daily." Sugges-
tion Number 6 is "Penmanship should be placed 
just before intermission rather than immediate-
ly after the time when the large muscles have 
just been used." 
Indiana State Department of Public Instruction, 
Expanding Experiences in the Elementary School. 
Bulletin No. 215. Indianapolis 4, 1953, pp. 1-12. 
Discusses a good day in school for children 
nine to eleven years of age. Describes in nar-
rative style what happens during each period 
.of the day. Pages 8-12 emphasize the concept 
of "value" by answering the question, "What 
makes the preceding classroom situation a good 
day in school?" Defends the school day which 
had previously been described by giving eight 
good "reasons," e.g. "First, each child has had 
many opportunities to use the common skills of 
reading, writing, and arithmetic." 
Kentucky State Department of Public Instruc-
tion, Building a Program for the One-Teacher School, 
Frankfort, 1947, pp. 339-41. 
Reveals the daily program as a "plan of 
action." Describes clearly each block of time in 
this sample daily program. Has useful applica-
tion for one-teacher schools today, although 
published seven years ago. 
Kentucky State Department of Education, Getting 
the School Underway. Frankfort, 1943. 
This bulletin devotes several beginning pages 
to important general teaching practices suggest-
ing "if the school succeeds in doing the things 
suggested, your daily work program will have 
to be carefully developed." A Suggested Program 
of Daily Living is then presented. This is follow-
ed by a rather detailed discussion of such ques-
tions as: 1. Why have a daily program, 2. Pur-
pose of the school, 3. Making the daily program, 
4. Explanation of "Blocks.'! (About 'h of this 
bulletin is devoted to Number 4-describing 
what is done during each of the major blocks 
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of time. The major blocks of time are: (1) devo-
tional, (2) cooperative group experiences, (3) 
play , (4) reading, (5) noon hour, (6) apprecia-
tion, (7) language arts , (8) arithmetic, (9) 
evaluation period.) 
Maine State Department of Education, School 
Days. Augusta, 1948. 
This entire 150-page booklet is devoted to 
ideas which help a teacher in planning a daily 
program. Part ·one is entitled Beliefs Direct 
Action; Part Two, Behavior, an Index of Child 
Needs and Characteristics; Part Three, The Daily 
Program-Mirror of Philosophy; Part Four, Sample 
Programs. This publication is probably one of 
the most complete discussions of daily program-
ming available. Block programming is empha-
sized. 
Minneapolis Public Schools, Living and Learning 
in the Elementary Schools, 1949, pp. 113-158. 
The theme of this discussion is that a chi'ld 
grows through his school experiences. The first 
part deals with kindergarten through grade 3, 
and for each grade there is detailed discussion 
of the major areas established for the school 
day. A suggested daily program is set up for 
each grade and then a detailed discussion is 
presented in connection with a complete morn-
ing's program for each of the grades. For in-
stance, a morning in the second grade included: 
(1) work period, (2) clean up period, (3) evalu-
ation period, ( 4) class meeting, (5) relaxation 
time, (6) social studies, (7) science and outdoor 
recess, (8) rest period, (9) language arts, (10) 
planning. The same type of presentation is 
made for grades 4, 5, and 6 in the last part of 
the pages noted above. The presentations give 
a clear picture of an action program, at each 
grade level. 
Mississippi State Department of Education, Mis-
sissippi Handbook for Elementary Teachers. Jackson, 
1951. pp. 7-13 . 
Suggests a time allotment in minutes per day 
for the primary grades and also for the inter-
mediate grades. There are six blocks of time 
for the primary grades and eight blocks of time 
for the intermediate grades. Presents illustra-
tive daily programs as well as an illustrative 
weekly schedule. Discusses how to use the 
schedule. Each period in the day is described 
in some detail. 
Missouri State Department of Education, A Guide 
for Elementary Education, Springfield, 1953, pp. 
11-17. 
Discusses alternating grades in one-teacher 
rural schools, and presents a very graphic pic-
ture of the daily program for such a school. 
This clearly indicates the work emphasized for. 
each grade, first through eight. 
New Mexico Department of Public Instruction, 
Curriculum Guide For Elementary Schools in New 
Mexico. Santa Fe, 1950, pp. 20-25. 
The daily program is defined as "an allocation 
of time to different interests which will provide 
sufficient time for effective learnings throughout 
the school day." It is suggested that the em-
phasis in teaching has consistently shifted from 
teaching subjects to teaching activities, and ac-
cordingly there must be flexibility to work 
around large centers of interest. "This in turn 
calls for large blocks of time to permit follow-
ing a vital interest through to a satisfactory 
conclusion, in contrast to the many brief per--
iods of teaching and having recitations on a 
group of unrelated subjects." There are typical 
programs presented for the second grade, and 
two-room schools (grades 1-4 in one room and 
grades 5, 6, 7, and 8 in the second room) . 
New York City Board of Education, Source Mater-
ial in Curriculum Development. New York, 1949, pp. 
93-97. 
Discusses Time Allotment and reports that 
"with one or two minor exceptions there are 
no adequate studies to determine the time allot-
ment for a given subject other than those based 
on present practice." Lists 6 trends in relation 
to time allotment in the elementary school, 
which are: (1) block scheduling, (2) increased 
time for science and social studies, (3) attention 
to fine and practical arts, and health, (4) less 
attention to specific time allotments (by conven-
tional subjects), (5) decreasing tendency to 
limit or condition the classroom teacher's time, 
(6) suggestions, in courses of study, for ap-
proximate time to be spent on each unit. A 
time allotment for Junior High Schools is given 
in some detail (by large time blocks, with sub-
jects listed as explanatory of larger curriculum 
areas; for instance: Social Studies, history, geo-
graphy, civics, contemporary affairs, human 
relations, consumer education). 
Oakland Public Schools, Curriculum. Guides -
Grades Kindergarten, One, Two. Oakland, Calif-
ornia, 1953, pp. 39-43. 
Presents "Points to Consider" in planning the 
schedule of activities: routine, flexibility, large 
blocks of time, balance and variety. Discusses 
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experiences which children need every day. 
Gives suggested time allotments for Grades 1-6. 
Also presents sample programs that contain 
good explanatory detail for each curriculum 
. area listed. Even gives time in the daily pro-
gram for "diagnostic and remedial work," and 
explains thoroughly the use made of this period 
(which is last period of the day). 
Oklahoma State Department of Public Instruc-
tion, Curriculum Guide for Elementary Schools. 
Oklahoma City, 1948, pp. 4-13. 
A discussion of organizing the elementary school 
for living and learning. Time allotments in min-
utes per week are given for reading, writing, 
spelling, language, social studies, health and 
safety, science, arithmetic, fine arts. This is fol-
lowed by a number of sample schedules. For 
instance, there is a conventional daily schedule 
which the Oklahoma State Department advises 
against and gives six reasons for its stated 
opinion. There is a suggested schedule for a 
one-room school, for a first grade, a fourth 
grade, and a two-teacher school. Other com-
binations of grades are presented in suggested 
daily schedules. 
Pennsylvania State Department of Public Instruc-
tion, The Elementary Course of Study . Harrisburg, 
1949, pp. 41-43. 
Discusses using time to the best advantage. 
Suggests that "it would be impracticable to 
attempt to set up a daily schedule for every 
school or for every teacher in a school. Local 
conditions vary as well as pupil needs. How-
ever, since a daily program directly reflects 
the educational philosophy of the school and 
the teacher, the teacher should set up a guiding 
weekly schedule of daily activities at the be-
ginning of the term. The administrator should 
see that this is done and should give helpful 
suggestions. This helps assure a satisfactory 
balance of activities." Also suggests that the 
daily program should be flexible in order to 
meet the daily needs of children. With each 
maturity level the program changes slightly, 
and scheduling in large blocks of time, in which 
related activities can be carried out, makes 
possible the integration of learning and more 
flexible patterns of work. Also lists suggested 
approximate time allotments for primary 
grades and intermediate grades. For instance, 
in the primary grades the following time allot-
ments are given: (1) opening routines 4%, (2) 
language arts 25 %, (3) free play activities 8%, 
(4) experiences in the social ·living areas 14%, 
(5) ' lunch period activities 15%, (6) arithmetic 
experiences 7%, (7) aesthetic and creative ex-
periences 10%, (8) health activities 8%, (9) lan-
guage arts activities 9%. An illustrative daily 
program is presented with the 420 minutes of 
the school day allocated to the above-mentioned 
areas of experience. 
Portland Public Schools, Instructional Guide for 
Kindergarten and Primary Grades. Portland, Oregon, 
1950, page 76. 
A time allotment schedule is presented for 
primary grades, intermediate and upper grades. 
The subjects are blocked into large curriculum 
areas and the Portland time allotments are 
compared with the Oregon State time allot-
ments. As an illustration of the Portland time 
allotments in the intermediate grades the lan-
guage arts and social studies are given 50% of 
the time; arithmetic 12.5% ; physical education, 
health and science 17.5% ; music, art, and crafts 
12.5% ; and library 7.5%. From pages 27-64 there 
is a description of the program in social studies, 
science, health, physical education, language 
arts, mathematics, arts and crafts, music, and 
family life. 
N.B. Complete instructional guides have been 
prepared also for the intermediate grades and 
the upper grades. 
Tennessee State Department of Education, Living 
and Learning in Rural Schools. Nashville, 1943, pp. 
39-54. 
Shows how to organize daily programs into 
larger blocks of time. Says "It is heartening to 
teachers to know that changes and adjustments 
may now be made which will reduce the num-
ber of classes .... , extend class periods with the 
teacher, and enlarge working groups." Suggests 
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time allotments to be apportioned to four major 
areas of experience: democratic group activity; 
skills; problems on daily living; receational, 
creative, and appreciative activities. Presents 
illustrative daily block programs, with helpful 
descriptions of what is done in each block of 
time. A sketch illustrates each period of the 
daily program. One daily program is called 
"transitory program for a one-teacher school," 
i.e., a transition from the conventional to the 
recommended block type. 
Theman, Viola, A Good School Day. Bureau of 
Publications, Teachers College, Columbia Uni-
versity, New York City, 1950. 
Especially helpful in describing the character-
istics of a good school day. A number of "sug-
gested schedules" are presented. This publica-
tion will help teachers become more sensitive to 
those experiences in a child's day that are of 
real value to him. · 
Wofford, Kate V., Teaching in Small Schools, The 
Macmillan Co., New York, 1946. pp. 99-114. 
Discusses past practices and new trends in 
planning the work of the day. Relates curri-
culum experiences to the purposes of elemen-
tary education. Discusses special problems of 
planning inherent in small schools. Lists cri-
teria for judging planning. Discusses education-
al assumptions basic to program planning. 
Gives a detailed illustration of a program for 
a one-room school. 
Wyoming State Department of Education, Hand-
book for the Elementary Schools of Wyoming. Chey-
enne, 1951, pp. 40-42. 
Discusses the daily program and its use. Ap-
pears to be a relatively traditional type pro-
gram. 






